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COURSE DESCRIPTION
This is an introductory course in group work practice.  Its objective is to teach students the knowledge and practice skills which are necessary for group work practice.  The course emphasizes basic theory about groups and group process, demonstrates the skills necessary for effective practice, and gives students the opportunity to discuss and practice these skills.  In addition, the course is designed to acquaint students with the many uses of task and treatment groups in a broad range of settings with diverse client groups. 

COURSE OBJECTIVES

· To educate generalist social workers to have the tools to work in various settings with a variety of client groups, addressing a range of personal and social problems and using skills to intervene at practice levels ranging from the individual to the community. 

· Understanding of the historical and the current use of groups in social work practice. 

· Ability to understand, assess, and use group properties and group processes occurring in a group.
· Ability to understand and work with diversity in groups. 

· Ability to assess the need for a group.
· Ability to plan for, begin, and conduct a group.

· Understanding of and ability to use group processes to achieve the goals and objectives of the group.

· Ability to evaluate the outcome of a group and to use the information to improve group practice.

· Knowledge about resources available to plan for and establish specific treatment and task groups which may be needed in specialized fields of practice and in specific social work settings.

STUDENT LEARNING OBJECTIVES/OUTCOMES

In this course, didactic material will be presented in lecture and through homework assignments.  This material will expose the student to different approaches to group work.  The emphasis will be on developing generic skills, and the differential uses of specific skills for particular problems which are frequently experienced in treatment and task groups.

REQUIRED TEXT(S)

Toseland, R., & Rivas, R. (2011). An Introduction to Group Work Practice (6th Ed.). Boston: Allyn and Bacon.
ASSIGNMENTS AND EVALUATION
Below, you will find the grading scale and percentages. 

Grading/Evaluation

	Assignment 
	

	
	

	Class Participation
	20%

	Midterm 

Final                                                                                                                                        
	30%

50%

	Major Assignment(s):
	     

	Midterm Assignment
	     

	Presentation Assignment
	     

	Final Assignmnet
	     


Letter Equivalent

A – 90-100
B – 80-89
C – 70-79
D – Less than 70
Major Assignments

Midterm Assignment

The mid-term paper is designed to allow you to examine your role in a group. The paper should focus on explicating group-as-a-whole properties and processes, leadership and the ways in which you interact with and influence the functioning of the group.  I would prefer you to use a current group experience, but you can use a previous group experience if you are not currently participating in a group. The paper should be from 10 to 15 pages in length. The paper is not research based. It is an analysis of your experiences in the group, using the outline for group dynamics covered in lectures and the book, and your analysis of the leadership of the group. 

Outline for the Mid-term Paper

Type of Group:  Is the group formed or natural?  If formed, is it a treatment or task group and within that, what type of group is it, i.e. support, socialization etc.?

Communication/Interaction Patterns

a. What are the communication/interaction patterns when the group meets: who talks to whom most often?  Does the interaction vary by time or topic?

b. Are there subgroups or isolates? If yes, what is their basis (what do subgroup members have in common, e.g., attraction, status, interest, previous acquaintance, etc.) and what effect do they have on the group?

c. How does the composition (gender, racial or ethnic background, age) affect communication patterns? For example, are men, Caucasians, older persons, or professionals listened to more?

Cohesion

a. What brings people into this group -- what do they get out of group membership or what are the attractions?  Examples are prestige, friendship, status with a peer group, chance to make contacts/meet prestigious people, learn or show off skills, liking of group task or purpose, ethnic or racial similarities, etc.

b. Does the group appear to be cohesive or highly attractive to its members?  What are indicators of high or low cohesion in this group? Examples of high cohesion are regular attendance, many members accepting responsibilities, pride in belonging, referring to the group as "we," considering the group's (or members') opinion important, choosing to do "group things" when something else could be done, etc.

c. How does the composition (gender, racial or ethnic background, age) affect cohesion?  For example, do racial/ethnic differences make the group more attractive or less attractive?
Social Integration, Influence and Control (Norms, Roles, Status and Power)

a. What are the norms in this group?
b. What type or range of behavior does the group attempt to control or have expectations about? For example, are there expectations about dress, topics, attendance, self-disclosure, behavior outside the group, associates, etc.?
c. What happens to someone who violates the norms?

d. What roles do members play in the group, e.g. gatekeeper, talkative member?

e. Who normally performs task-oriented (maintenance) functions within the group; e.g., keeping the group on task, coordinating, giving or seeking information, etc.? Other than the leader, do certain members take on aspects of these functions?
f. Who normally performs socio-emotional (maintenance) functions within the group; e.g., encouraging, reducing tension, mediating conflict, making sure everyone is included, etc.? Other than the leader, do certain members take on aspects of these functions?

g.  How do age, gender, and ethnicity or race relate to the member roles? For example, are women the socio-emotional leaders, men the task leaders? Is the youngest person, or most different person, usually the "clown" (a socio-emotional role)?

h. Are there differences in status among group members? If so, what are the indicators (cues to different status)?
i. What are the informal status ranks? Who is "high" and who is "lower?" How does their behavior differ, for example, amount of talking, initiating interaction, dress, deference to others, freedom from norms, etc.?

j. What appear to be the bases of higher status, that is, how did "higher status" persons get to be higher status? Some common methods are prestige, appointed or elected position, status or expertise outside the group, skills useful to the group (for example, the star athlete on a team, good writer on a committee to draft a document, good conflict resolver), length of membership, etc.

k. What are the effects of "non-changeable" characteristics on the status ranks in this group? For example, are women generally higher or lower status? Someone of a different ethnic or racial background?Has anyone’s status changed over time? If so, why did it happen? For example, did the member violate norms, learn or contribute new skills, join or leave a subgroup; did the group's purpose or base of attraction change?
l. Who has the power in the group? Is there a formal and informal leader? Describe the leadership and what is done well and what could be improved.
Group Culture

a. What are the overall values and beliefs that are displayed in the way the group conducts its business?

Overall

If you were the leader of the group, name two things that you would try to change about the group dynamics. Present a plan for how you would try to change the group dynamics. Do the plans for changing the two dynamics differ? If so, how?
Presentation Assignment

Depending on the size of the class, pick two or three other classmates and decide on a group you would like to role play. This could be any type of treatment group, ex. anger management, children’s social skills group etc. Develop roles for other members of the class so that you have a group of 6 to 8 participants. Develop a written agenda for the group meeting, and a second page where you have some additional resources/references other students could use if they were going to lead such a group. If your group is not a structured group, develop a 1 or 2 page resource handout which contains information about the group, what you are trying to accomplish and references from the literature that students could refer to if they were going to lead this type of group ex. support group, growth group etc. We will use a fishbowl format where the rest of the class members will sit in a circle around the group you form. This will not be a graded assignment. It will be pass/fail. If it is not done it will take 10 points away from your 20 point class participation grade. It is designed to give you a chance to lead a group and to be a participant in a group. Please sign up for a time slot from session 11 to session 15.
Final Assignment
You have three options for the final paper. The first option is a research paper which is focused on your work with a group. The second option is for you to plan a group for a specific population (children, aged, those with substance abuse problems, men who batter, etc.). The third option is for you to do a paper on group work techniques such as psychodrama, or types of groups (e.g., teams, self-help groups). The first two options entail reading specialized literature on group work with the population, and problems faced by the population, and then preparing a paper about the group. In the first option, after a focused literature review, describe the group and your work with it. For the first option, if you report on your work with a group you may want to discuss your field experiences, work experiences, or volunteer experience with a group. The emphasis should be on the leadership of the group, and what you would do differently based on the course.  After the literature review, your description of the group can follow the planning outline (briefly). Then, you should focus on group dynamics and leadership of the group during each session, your analysis of the positive and negative aspects of the group dynamics and the leadership, and how it might be lead differently if you have the opportunity to do it again. It is fine if the group is currently being conducted, and it is not finished. The second option involves planning for a group that you have never led. If you would rather do this planning option, use the planning group proposal to illustrate how you would develop and conduct a group with which you have little or no experience. After the literature review, follow the planning a group option 2 outline on page 7. The choice of the topic should reflect your interest in a particular area of group work. For the third option, you need to discuss the topic with me and how you plan to organize the paper. If you are considering the third option, please make an appointment to see me. For any of the three options be sure to include information from lecture and from the text for the course. The final paper should be about 15 pages in length.
Outline for the Final Paper
This is a suggested outline for option one designed to serve as a guide for those who have chosen to examine their work with a group. Although the outline is fairly comprehensive you are free to vary your analysis based on the practice situation you are attempting to describe.

1. Introductory paragraph explaining the paper.

2. Literature review on the social problem being addressed in the paper.

3. Literature review on the group work methods that have been used to address the social problem.

4. Description of the setting and the group.

5. Planning for the group - See below and the text Chapter 6 (Planning) for topical headings. When choosing option one, limit your description of planning to one or two pages.
6. Leadership approach used in the group.

7. Intervention strategies used during the beginning, middle and ending phase of the group.

8. Evaluation of the group process - use the group dynamics framework in the text to evaluate group processes, i.e. communication and interaction, cohesion, social integration dynamics and culture.

9. Evaluation of the group outcome.

10. Conclusions and recommendations for future practice, and how you would change things if you were able to do it over.

Final Assignment – Planning a Group (Option 2)
Plan a task or a treatment group for a community social service or health care agency you are familiar with.

Outline for planning a group:

1. Introductory paragraph explaining the group

2. Purpose: Purpose of the group (its goals)
3. Role of the worker in the group (e.g., chair, facilitator, therapist)

4. Literature review on the social problem being addressed in the paper
5. Literature review on the group work methods that have been used to address the social problem
6. Agency Sponsorship:
Agency name and mission
Agency resources relevant to the group (i.e., physical facilities, financing, staff, etc.)
Agency geographic location (community, not address), sponsorship, demographic characteristics of clientele, type of staff, any other characteristics that might affect group

7. Membership: Target population for the group—who you would like to reach. Appropriateness of the population with respect to the agency mission and group purpose.

8. Recruitment:  Method(s) for recruiting members.
9. Composition:  Criteria for including or excluding members.
10. What characteristics you would like group members to be heterogeneous on, and what characteristics homogeneous, and why.
Size: Open or closed membership.

Demographic characteristics important to group purpose.

How will the expected composition affect interaction or group development?  Include age, gender, ethnicity/race, sexual orientation, disability or any other special considerations that may affect the composition.

11. Norms and Roles:  What are the most important group norms you would like to develop?

12. How will composition affect the norms or their development? Are there specific roles you would like members to develop within the group? If so, describe these roles.
13. Orientation:  Whether potential members will be screened, and if so, how and for what characteristics. Preparation for group membership and roles (e.g., pre-group interview or letter, discussion at beginning of group).

14. Contract:  Describe and justify the number of meetings, frequency, length, and times for meetings. If appropriate, depending on the type of group, describe the types of contracts with individual group members, or the group as a whole that you would try to foster.
15. Environment:  Physical arrangements (room, space, materials, room set-up, other considerations. Financial arrangements (budget, expense, charges, income) and any special arrangements (child care, transportation, access for persons with physical handicaps, etc.).

16. Structure: How will the group conduct its work? (e.g., discussion group, arts-and-crafts, exercises, role plays, etc.). Will there be a structure for each group meeting? How will the structure help the group achieve its’ goals.
University/College Policies and Ethics
[INSTRUCTOR: Insert Your University’s Academic Policies]
CSWE EPAS 2015 Core Competencies and Behaviors in This Text
	Competency
	Chapter

	Competency 1: Demonstrate Ethical and Professional Behavior
	

	Behaviors
	

	Make ethical decisions by applying the standards of the NASW Code of Ethics, relevant laws and 
regulations, models for ethical decision-making, ethical conduct of research, and additional codes of ethics as appropriate to context.
	1, 7, 13, 14

	Use reflection and self-regulation to manage personal values and maintain professionalism in practice situations
	1, 4, 5

	Demonstrate professional demeanor in behavior; appearance; and oral, written, and electronic communication
	1, 6, 7

	Use technology ethically and appropriately to facilitate practice outcomes
	1, 6, 14

	Use supervision and consultation to guide professional judgment and behavior
	1, 4

	Competency 2: Engage Diversity and Difference in Practice
	

	Behaviors
	

	Apply and communicate understanding of the importance of diversity and difference in shaping life experiences in practice at the micro, mezzo, and macro levels
	3, 5, 6, 7, 8, 9, 10, 11, 12

	Present themselves as learners and engage clients and constituencies as experts of their own experiences
	1, 5, 8, 14

	Apply self-awareness and self-regulation to manage the influence of personal biases and values in working with diverse clients and constituencies
	1, 4, 5, 7, 8

	Competency 3: Advance Human Rights and Social, Economic, and 
Environmental Justice
	

	Behaviors
	

	Apply their understanding of social, economic, and environmental justice to advocate for human rights at the individual and system levels
	4, 5, 8, 9

	Engage in practices that advance social, economic, and environmental justice
	3, 4, 5, 9

	Competency 4: Engage In Practice-informed Research and Research-informed Practice
	

	Behaviors
	

	Use practice experience and theory to inform scientific inquiry and research
	2, 3, 8, 14

	Apply critical thinking to engage in analysis of quantitative and qualitative research methods and 
research findings
	2, 4, 8, 10, 14

	Use and translate research evidence to inform and improve practice, policy, and service delivery
	1, 2, 3, 4, 5, 6, 9, 10,
11, 12, 13, 14

	Competency 5: Engage in Policy Practice
	

	Behaviors
	

	Identify social policy at the local, state, and federal level that impacts well-being, service delivery, and access to social services
	1, 4, 5, 11, 12

	Assess how social welfare and economic policies impact the delivery of and access to social services
	1, 5, 10, 12

	Apply critical thinking to analyze, formulate, and advocate for policies that advance human rights and social, economic, and environmental justice
	1, 5, 8, 12

	Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities
	

	Behaviors
	

	Apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks to engage with clients and constituencies
	2, 3, 6, 7, 9, 10, 
11, 12

	Use empathy, reflection, and interpersonal skills to effectively engage diverse clients and constituencies
	4, 5, 6, 7, 9, 11

	Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities
	

	Behaviors
	

	Collect and organize data, and apply critical thinking to interpret information from clients and constituencies
	4, 7, 8, 12, 14

	Apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks in the analysis of assessment data from clients and constituencies
	2, 3, 4, 5, 6, 8

	Develop mutually agreed-on intervention goals and objectives based on the critical assessment of strengths, needs, and challenges within clients and constituencies
	6, 7, 8, 9, 14

	Select appropriate intervention strategies based on the assessment, research knowledge, and values and preferences of clients and constituencies
	3, 4, 5, 8, 9, 10, 11

	Competency 8: Intervene with Individuals, Families, Groups, Organizations, 
and Communities
	

	Behaviors
	

	Critically choose and implement interventions to achieve practice goals and enhance capacities of clients and constituencies
	1, 4, 5, 7, 8, 9, 10,
11, 12, 13

	Apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks in interventions with clients and constituencies
	2, 3, 4, 5, 8, 9, 10,
11, 12, 13

	Use inter-professional collaboration as appropriate to achieve beneficial practice outcomes
	8, 9, 10, 11, 12

	Negotiate, mediate, and advocate with and on behalf of diverse clients and constituencies
	5, 8, 9, 10, 12

	Facilitate effective transitions and endings that advance mutually agreed-on goals
	13

	Competency 9: Evaluate Practice with Individuals, Families, Groups, 
Organizations, and Communities
	

	Behaviors
	

	Select and use appropriate methods for evaluation of outcomes
	6, 8, 11, 14

	Apply knowledge of human behavior and the social environment, person-in-environment, and other multidisciplinary theoretical frameworks in the evaluation of outcomes
	1, 4, 5, 6, 8, 14

	Critically analyze, monitor, and evaluate intervention and program processes and outcomes
	5, 6, 8, 14

	Apply evaluation findings to improve practice effectiveness at the micro, mezzo, and macro levels
	14


CHAPTER 1

Introduction 
CHAPTER SUMMARY
<para>This introductory chapter provides a framework for studying and working with groups. Group work is a broad field of practice conducted by professional social workers with, and on behalf of, many different client groups in many different settings. A definition of group work is offered that encompasses the breadth of group work practice and is sufficiently flexible to allow specialized approaches and objectives. To understand the types of groups that exist in practice, a distinction is made between treatment and task groups. Although some functions and objectives of task and treatment groups overlap, they are distinguished by a variety of characteristics. </para><para>This chapter clarifies the kinds of task and treatment groups often encountered in practice and illustrates the commonalities and differences among these groups. The typology of treatment groups distinguishes among those with six primary purposes: (1) support, (2) education, (3) growth, (4) therapy, (5) socialization, and (6) self-help. </para><para>The typology of task groups distinguishes among nine types of task groups that are organized to serve three primary purposes: (1) meeting client needs, (2) meeting organizational needs, and (3) meeting community needs. Types of task groups that serve client needs include teams, treatment conferences, and staff development groups. Types of task groups that serve organizational needs include committees, cabinets, and boards of directors. Types of task groups that serve community needs include social action groups, coalitions, and delegate councils. </para></summary>
CSWE COMPETENCIES FOUND IN THIS CHAPTER
Demonstrate Ethical and Professional Behavior
Engage Diversity and Difference in Practice
Engage In Practice-informed Research and Research-informed Practice 

Engage in Policy Practice
Intervene with Individuals, Families, Groups, Organizations, and Communities 

Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities
LEARNING OBJECTIVES
· Describe how group work is carried out using a generalist perspective. 
· Demonstrate how values and professional ethics are applied in group work practice.
· Define group work and its practice applications. 
· Compare the differences between task- and treatment-oriented groups.
· List the advantages and disadvantages of using groups to help people and to accomplish tasks. 
· Describe the types and functions of treatment groups. 
· Define the types and functions of task groups. 
CHAPTER OUTLINE
Organization of the Text

The Focus of Group Work Practice

Values and Ethics in Group Work Practice


Practice Values


Practice Ethics

Definition of Group Work

Classifying Groups


Formed and Natural Groups


Purpose and Group Work


Treatment and Task Groups

Group Versus Individual Efforts


Advantages and Disadvantages of Treatment Groups


Advantages and Disadvantages of Task Groups

A Typology of Treatment and Task Groups

Treatment Groups


Support Groups


Educational Groups


Growth Groups


Therapy Groups


Socialization Groups


Self-Help Groups

Task Groups


Groups to Meet Client Needs


Groups to Meet Organizational Needs


Groups to Meet Community Needs
Summary
TEACHING TIPS
Chapter 1 is designed to give students an overview of social group work practice and to focus on values and ethics. One of the instructor’s primary goals should be to help social work students place social group work practice within the broader context of social work practice. It is important to help students to understand the importance of groups in the formation and maintenance of clients’ identities and how social group work practice fits within a generalist social work practice perspective. To this end, having students identify and discuss the influence and impact of their extended family group, ethnic/racial group, and their participation in civic, social, recreational, and religious groups can be helpful. One of the unique characteristics of this textbook is its emphasis on practice with task and treatment groups. Students often understand the importance of treatment groups, but the typology of treatment groups helps them to see that treatment groups are more than just “therapy” groups. Equally important, the instructor should help students understand how much time they are likely to spend as members and leaders of task groups, and the important role that social workers often play in coordinating the efforts of task groups. Therefore, it is important to spend some time giving students examples from their own practice experience of the different types of task groups described in the typology, and asking students with agency-based practice experience to describe some of their own experiences. This can also take the form of helping students to describe negative experiences in task groups, ex. boredom, poor organization, and so forth, as a way of illustrating the importance of learning to work effectively with task groups as well as treatment groups. Another option is to discuss learning assignment 3 in class this week and then have students report on their findings in class 2 or 3. In addition to providing students with an overview of social group work practice, a major focus of the chapter is to socialize students to the dominant values and ethics of social group work practice. Because students at the BSW and MSW level are likely to have already been exposed to the NASW code of ethics, and learning modules on values and ethics in social work practice, the instructor should become familiar with what exposure students have already had to social work values and ethics and to place their lecture and discussion on social group work values and ethics within this context. Emphasis can be placed on the unique social group work values that have emerged from the settlement house movement, and the emphasis in social group work on inclusion and equality of participants. Emphasis can also be placed on unique the value and ethical dilemmas faced by social group work practitioners such as the limits of confidentiality caused by having multiple group members learn about each other’s problems and concerns, exchanges of information and resources among members within and outside the group that might not be accurate or beneficial, and the formation of social, instrumental or intimate relationships that sometimes occurs among members. Another option is to discuss learning assignment 1. The discussion can begin in this class session by focusing on possible ways to identify an experienced group leader. Then in class 2 or 3 the instructor can have students discuss the results of their interviews with experienced group leaders.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1. Ask class members to discuss their experiences participating in or leading task or work groups such as committees, teams etc.
2. Ask class members to discuss their experience as members or leaders of support, educational, socialization (recreation, etc.), and growth groups. Do not ask them to disclose participation in therapy groups. After the discussion, point out that you did not ask about participation in self-help or therapy groups because this might be too personal in this first class. Get members’ reactions and ask for any volunteers who may wish to briefly discuss their participation in these groups. Limit the discussion to a brief overview of their participation and inquire about how they feel about this risk taking.
3. Ask class members to discuss how their participation in groups, how comfortable or shy they are and how their participation has evolved over time.
4. Ask class members about what skills they would like to learn in the class.
5. Ask class members what leadership qualities they would like to work on and/or develop through their participation in the classroom learning groups.
Class Assignments
Class 1 Exercise: Self-Disclosure
It is important for clients to share with their fellow group members their problems and concerns, how they have attempted to deal with them, their personal strengths and weaknesses, how they have dealt with problems in the past and their expectations, hopes, and anxieties. Self-disclosures of this kind are essential. Clients rarely come to groups eager to self-disclose all of their concerns and failures and fear of disclosure is a major factor in keeping some clients from “airing their dirty laundry” in the presence of others in the group. Self-disclosure is often a gradual process where individuals reveal something and then await the reactions and feedback of their fellow group members. If the reception is supportive, members are likely to reveal more, and at a deeper level. If the reaction of group members to disclosures is not supportive, or the demand to reveal deeply personal issues is too great, members who disclose may become silent, or worse end their participation. If a member reveals a great deal of personal or highly charged information early in the group, this intense revelation might also scare other members. Thus, a balance of not too little and not too great self-disclosure is important in early group meets. To get some practice in self-disclosure and to feel what it is like for our clients, students are asked to read the following case example and respond to the questions that follow. Form learning groups of 4 or 5 classmates. Appoint a group leader and a process recorder. Group members should read the case example in silence and note how they are similar or dissimilar to the person in the case example in terms of patterns of responding to stressors and of situations that lead to stress. Each group member should strive to disclose some 1) behaviors, 2) attitudes, 3) beliefs, 4) feelings, and 5) thoughts that commonly accompany their reactions to stress. Learning group members should then share with each other their lists of similarities and differences, and their typical reactions to stress being sure to address each of the 5 listed areas.
1. After reading Appendix A, interview an experienced group leader. Ask this person to identify three problems encountered while trying to implement social work values when practicing group work. For example, ask the person whether the encounters involved (a) violations of confidentiality, (b) conflicts between the rights of an individual member and the rights of the group, (c) problems in member-to-member and member-to-leader relationships within the group, and (d) problems in member-to-member and member-to leader relationships outside the group. Ask how the person attempted to resolve the problems.
2. Attend several meetings of a treatment group. Following the list of selected characteristics in Table 1-3, record your observations about the group. After you have observed the group, answer the following questions:
a. What was the primary purpose of the group? Was there more than one purpose?

b. Comment on the role played by the leader in the group. Was the leader directive or nondirective?

c. Was the focus of the group on the individual member or the group as a whole? To what extent was the focus on members’ emotional needs versus the tasks the group was convened to accomplish?

d. What was the basis on which members bonded? Was the bond strong or weak?

e. Describe the composition of the group. How were group members similar? How were they different?

f. Describe the communication patterns you observed. Were all members involved in the interaction? What was the level of self-disclosure?
3. Interview two middle or upper managers in one or two social service agencies. Ask the managers to list the task groups in which they are (a) leaders and (b) members. Ask them to estimate the amount of time task group participation takes each week and the importance of this component of their jobs. Also, ask how well their education prepared them to be leaders and members of the task groups in which they are involved.

CASE EXAMPLE
Mary lives over an hour from the school of social work. She is extremely busy between working part-time, taking classes, going to field work, and being a mother (she has two children) and wife. Mary has found it difficult to exercise and often cuts corners on eating and sleeping in a healthful manner. A typical day for Mary begins with coffee and a donut, and getting her kids ready before she leaves for work or school. Two days a week when her husband can’t do it she is also responsible for seeing the kids off at the school bus. From the time she arrives at work, Mary is extremely busy, often not having time for lunch and just having coffee and eating a candy bar or sandwich quickly. It seems that no matter how diligently she works there is always more to be done. Mary is responsible and feels pressure to maintain that image at work and at home. She often is tense and frequently frustrated when all her expectations and responsibilities are not done to her standards. Whenever she notes a mistake or job she couldn't get to, she feels a surge of anxiety. She worries that her fellow workers will think she is irresponsible if her performance doesn't measure up. She knows that she is a hardworking and responsible employee but it is hard to keep that in perspective. She used to enjoy exercise and is aware of its benefits, but hasn't made it a high priority in her life. By the time she gets home, Mary often feels tired and overwhelmed. She does a few chores around the house or goes shopping for necessities, but somehow she never seems to catch up. Occasionally, she spends time in the evening with family or friends but this is rare, and more often than not she collapses in front of the TV for a little while before bedtime and after doing homework. She feels guilty about how messy her house is, but resents spending her few hours of free time on domestic chores. Mary is beginning to feel more and more over-extended and overwhelmed by her out of control schedule. She is also becoming resentful of her husband, which she knows is not right because he works so hard, but she doesn't know what she can do to correct this state of affairs.
ADDITIONAL RESOURCES
Corey, G., Corey, M. S., & Callanan, P. (2011). Issues and ethics in the helping professions (8th ed.). Belmont, CA: Brooks/Cole.

Garvin, C. D., Gutierrez, L. M., & Galinsky, M. J. (2004). Handbook of social work with groups. New York, NY: Guilford Press.

Gitterman, A., & Salmon, R. (Eds.). (2009). Encyclopedia of social work with groups. New York, NY: Routledge. 
<bibliomixed id=”Bibbib890”>Tropman, J. E. (2014). <emphasis>Effective meetings: Improving group decision-making</emphasis> (3rd ed.). Thousand Oaks, CA: Sage.

ASSESSMENT ITEMS
eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 
The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1.  A worker’s actions in the group are affected by:

a) The clients’ value system

b) The worker’s personal value system

c) Both client and worker’s value system

d) Neither, the worker should be value free

2.  A group whose primary purpose is to foster mutual aid is called a:

a) Socialization group

b) Growth group

c) Therapy group

d) Support group

3. A group whose primary purpose is to help members learn new information and skills is

called a:

a) Growth group

b) Education group

c) Socialization group

d) Therapy group

4.  An encounter group for married couples is an example of which type of group?

a) Therapy group

b) Education group

c) Growth group

d) Socialization group
5.  An interdisciplinary group of professionals planning the discharge of a patient from a 
mental health facility is an example of a:

a) Cabinet

b) Hospital committee

c) Treatment conference

d) Governance group

6. The most common type of task group is a:

a) Cabinet

b) Committee

c) Delegate council

d) Social action group

7. A group that is designed to provide advice and expertise about policy issues to chief 
executive officers or other high-level administrators is called a:

a) Board of directors

b) Delegate council

c) Board of trustees

d) Cabinet

8.  Groups of organizations that come together to exert influence by sharing resources and

expertise are called:

a) Constituencies

b) Delegate councils

c) Governance groups

d) Coalitions

9. Groups that frequently serve as a forum for communication among diverse human service

agencies within a city, state, or nation are called:
a) Delegate councils

b) Coalitions

c) Committees

d) Social action groups

10. A group that is the governing body for an agency is called a: 
a) Cabinet 
b) Board
c) Delegate council 
d) Committee
11. A group in an inpatient setting that helps clients with depression is called a: 
a) Self-help group 
b) Support group 
c) Therapy group 
d) Growth group 
12. A group that is often led by a lay person or a professional who has experienced the problem that members have is called a: 
a) Growth group 
b) Education group 
c) Self-help group 
d) Socialization group 
13. A group that is characterized by the use of program activities is called a: 
a) Support group 
b) Education group 
c) Self-help group 
d) Socialization group 
14. American values do not include: 
a) Democratic values 
b) Puritan ethics 
c) Social Darwinism 
d) Social safety nets 
15. Group work values do not include: 
a) Individual initiative 
b) Cooperation and mutual decision making 
c) The collective good 
d) The value of high individualization in the group 
16. A key value of social group work is: 
a) Respect and dignity of all group members 
b) Getting all members to participate 
c) Confronting members 
d) Helping members overcome resistance 
17. Growth groups do not include: 
a) An encounter group for married couples 
b) A values-clarification group for adolescents 
c) A social club for outpatients of a psychiatric center 
d) A gay-pride group 
18. According to research the limits of confidentiality are discussed 
a) All of the time 
b) Most of the time 
c) Rarely 
d) When there is a contract in place 
19. When putting into place ethical principles the worker should not 
a) Screen members to ensure the selection of members whose goals can be met 
b) Help members develop and pursue therapeutic goals 
c) Discuss confidentiality 
d) Focus on assessment at the beginning of the group 
20. Comparing treatment and task groups does not include 
a) Bond between members 
b) Roles 
c) Procedures 
d) Self-identity 
21. A group that is most likely to influence policy is a: 
a) Social action group 
b) Treatment conference 
c) Committee 
d) Growth group 
22. An example of a formed group is a: 
a) Family 
b) Gang
c) Therapy group 
d) Friendship network 
23. Advantages of treatment groups include: 
a) Empathy 
b) Practice of new behaviors 
c) Helper-therapy 
d) Group think 
24. Group work purposes do not include: 
a) Rehabilitation 
b) Prevention 
c) Social action 
d) Socializing 
25. The purpose of treatment groups does not include: 
a) Self-help 
b) Socialization 
c) Treatment conference 
d) Growth 
Essay Questions 

1. Explain four ways that treatment and task groups differ.
2. What kinds of treatment and task groups are most likely to be found in a psychiatric inpatient setting?  
3. Describe what kinds of task groups might influence policy.        
4. Attend a meeting of a treatment conference and describe what happens in the group. 
5. Describe how you would implement four ethical principles in a treatment group of your choice. 

CHAPTER 2


Historical Developments

CHAPTER SUMMARY
<para>This chapter describes historical developments in the practice of group work and in the social sciences. A historical perspective is presented to help workers develop a broad understanding of the uses of groups in practice settings and develop a knowledge base they can use to practice effectively with different types of groups.</para> <para>The historical overview of group work practice presented in this chapter suggests that throughout the twentieth century, groups were used for a variety of purposes, such as education, recreation, socialization, support, and therapy. The early emphasis on the use of groups for education, recreation, and socialization has waned in recent years in favor of an increased interest in the use of groups for support, mutual aid, and therapy. This trend parallels the gradual transition during the 1930s and 1940s away from group work’s amorphous roots in adult education, recreation, and social work to its formal incorporation into the social work profession during the 1950s.</para> <para>Currently, social group work is being revitalized in schools of social work and in practice settings. As current trends indicate, in recent years there has also been an increased recognition of the roots of social group work and the multiple purposes group work can serve.

</para>
<para>This chapter also briefly explores historical developments in social science research that have relevance for understanding group processes. Findings from these studies emphasize the powerful influence that the group as a whole has on individual group members. The chapter closes with a review of six theories: (1) systems theory, (2) psychodynamic theory, (3) learning theory, (4) field theory, (5) social exchange theory, and (6) narrative and constructivist theories, all of which have had an important influence on group work practice.

CSWE COMPETENCIES FOUND IN THIS CHAPTER

Engage In Practice-Informed Research and Research-Informed Practice 
Engage with Individuals, Families, Groups, Organizations, and Communities 
Assess Individuals, Families, Groups, Organizations, and Communities 
Intervene with Individuals, Families, Groups, Organizations, and Communities 
LEARNING OBJECTIVES
· Identify the historical development of group work practice in treatment groups.

· Explain how group work practice developed in task groups.

· Cite examples of knowledge gained about groups from social science research.

· Differentiate among influential theories in group work.

CHAPTER OUTLINE 
Knowledge from Group Work Practice and Practice Research: Treatment Groups

Differences between Casework and Group Work


Intervention Targets


The Weakening of Group Work


Current Practice Trends

Divergent and Unified Practice Models

Evidence-Based Group Work Practice

The Popularity of Psycho-Educational, Structured, Practice Models
Knowledge from Group Work Practice: Task Groups
Knowledge from Social Science Research
Influential Theories

Systems Theory

Psychodynamic Theory

Learning Theory

Field Theory

Social Exchange Theory

Constructivist, Empowerment, and Narrative Theories
Summary
TEACHING TIPS
This chapter is designed to ground students in the traditions of social group work by informing them about the historical roots of the profession and also the social science findings that contribute to the practice base of our profession. One of the instructor’s primary goals should be to help students understand that social group work has different roots and traditions than casework. It is important to inform students about the vital role that settlement houses, adult education, recreational and community centers, clubs, and institutions played in the development of social group work. Connections can be made between practice in these settings and the value base of social group work practice. Connections can also be made to the use of educational, program, and socialization activities as meaningful and historically rooted aspects of social group work practice. Good resources for instructors are the books by Kenneth Reid. With the increased importance of evidenced-based social work practice, it is also essential to help students understand how social science has contributed to social group work practice. This is especially evident in our understanding of group dynamics and their influence on group participants. The social sciences also help us to understand the importance of developing therapeutic group dynamics and how to change them as the group evolves. To make the discussion of the influence of social science more interactive, students can be asked to recall what they learned in their sociology and social psychology courses such as the famous experiments at the Hawthorne Plant in Chicago, and the experiments by Asch and Milgram that are only briefly mentioned in the book. These experiments can be put in the context of group influence, and how they inform current social group work practice. This chapter also is designed to acquaint students with the theories (ex: systems, psychodynamic, and learning theories) that have had a profound influence on the current practice of social group work. Emphasis should not be placed on the details of the theories but rather on how they influence current social group work practice. For example, the instructor can briefly talk about learning theory, but then quickly move to a description of how learning theory forms the basis for social skills training in groups, cognitive behavior therapy in groups, or behavioral activation as a treatment for depression in groups. Similarly, a brief discussion of social exchange theory can lead to a discussion of the use of positive peer culture in therapeutic community settings, and a discussion of psychodynamic theory can lead to a discussion of the role that this theory has had on the social group worker’s perceptions of how members relate to each other in self-help and long-term therapy groups.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 
1. Ask class members to discuss how social group work is applied in their field agency or work setting. Be sure to focus on task groups as well as treatment groups.

2. Ask class members to discuss the theories that they favor in leading groups, and why they favor the approach they are espousing. While doing this, it is possible to compare short-term structured approaches to practice with more long-term and group-centered approaches, the benefits of each, and the differential use of these approaches with different populations and problems.

3. Review the five theoretical orientations at the end of chapter 2, and ask students about their experiences applying each approach, or why they prefer one approach over the other. Compare and contrast students’ views highlighting the differential usefulness of each theoretical approach.

4. Ask students to describe their own theoretical approach and how it draws on the theories that are presented in the chapter.
Class Assignments
Class 2 Exercise: Formed and Natural Groups
Formed groups are those that come together through some outside influence or intervention. They usually have a sponsor and a particular purpose, for example, a team sorority, committee, or classroom group. Natural groups come together in a spontaneous fashion on the basis of naturally occurring events, interpersonal attraction, or the mutually perceived needs of members, for example, families, friendship groups, or gangs. Make an ecomap of your own social support network that may include both formed and natural groups. Examples include family, living group, classmates, church, neighbors placement, sorority/frat, workmates, etc.). After you have completed your ecomap find three other classmates who have completed their ecomap and form a small group. Appoint a process recorder and a leader. The leader should help the entire group discuss the types of groups they look to for support. The leader should guide the discussion by having the group members address the following questions:

1. What are similarities among members of your learning group in numbers and types of groups that provide support?

2. What kind of support do they provide (ex: instrumental, expressive)?

3. What kinds of stressors do they cause?

4. What are the differences in members’ support networks?

5. What are the roles members of the learning group play in the groups?

6. How did members obtain or come to have these roles?

7. Identify which groups are formed and which are natural.

8. How does the support from formed groups differ from the support provide by the natural groups?

Note: When I use this exercise, I attach an example of an ecomap at the end of the exercise. Although most undergraduate and graduate students have already learned about ecomaps in previous practice classes, I attach an ecomap as an example to refresh students’ memories, and as an example for any student who may have missed this content in previous courses.

Other Possible Activities 

1. Read about the lives of two famous group workers in the early history of group work practice.

a. Possible sources are: NASW’s Encyclopedia of Social Work, K. Reid’s From Character Building to Social Treatment: The History of the Use of Groups in Social Work Practice, or A. Alissi’s Perspectives on Social Group Work Practice.  
b. Compare and contrast how they practiced with groups. How did their practice differ from your understanding of modern practice? 

2. Interview a group worker and ask the individual to describe the theoretical foundation(s) of his or her work style. Does the worker draw on theories of group work practice in an eclectic manner or rely primarily on one theory of practice? Ask the individual to comment on the extent to which theory guides his or her day-to-day practice. Which seems to be more important to the individual: theory or practice wisdom generated from previous experience?

3. Observe a treatment group, or, if this is not possible, interview a treatment group leader. Using the characteristics described in Table 2-1, determine the extent to which the group leader is practicing within the traditions of the social goals, remedial, and reciprocal models of group work practice. To what extent does the worker blend traditions?

4. What theoretical orientation does the worker espouse? Please refer to Chapter 2 as a guide. Keep in mind, however, that the worker may be using an approach such as existentialism or solution-focused therapy that is not described in the text. What particular tradition and theory is most appealing to you? Why?

ADDITIONAL RESOURCES
Reid, K. E. (1981). From character building to social treatment: The history of the use of groups in social work. Westport, CT: Greenwood Press.

Alissi, A. S. (Ed.). (1980). Perspectives on social group work practice: A book of readings. New York, NY: Free Press. 
Papell, C. P., & Rothman, B. (1962). Social group work models: Possession and heritage. Journal of Education for Social Work, 2(2), 66-77. 

Forsyth, D. R., & Burnette, J. L. (2005). The history of group research. In S. A. Wheelan (Ed.), The handbook of group research and practice (pp. 3-18). Thousand Oaks, CA: Sage Publications. 
Trattner, W. I. (1999). From poor law to welfare state: A history of social welfare in America (6th ed.). New York, NY: Free Press. 

ASSESSMENT ITEMS

eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts.

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 

Multiple Choice Questions 

1. According to Field Theory, the amount of attraction that the members of a group feel for one another is called:

a) Consensus

b) Cohesion

c) Gestalt

d) Valence

2. When the behaviors of the group members and the worker are governed by the consequences of their actions, it can be said that they are engaging in which type of learning:

a) Classical conditioning

b) Operant conditioning

c) Interactional conditioning

d) Dynamic equilibrium

3. The degree of agreement regarding goals and other group phenomena is called:

a) Cohesion

b) Valence

c) Consensus

d) Coherence
4. The theory that uses structured groups to confront, challenge and eliminate antisocial peer group norms and replace them with prosocial norms is known as:

a) Guided Group Interaction

b) Social Learning Theory

c) Positive Peer Culture

d) Both A and C

5. The potency of goals and objects in the life space of a group is called:

a) Cohesion

b) Valence

c) Equilibrium

d) Potentiation

6. The model of social group work that focuses on individuals within the context of the neighborhood and the social environment is known as the:

a) Social Goals Model

b) Reciprocal Model

c) Ecosystem Model

d) Interaction Model

7. A group that is designed to restore and rehabilitate group members who are behaving dysfunctionally follows the:

a) Reciprocal Model

b) Remedial Model

c) Interaction Model

d) Therapeutic Community Model

8. The model of group work that is closely aligned with ecological systems theory is the:

a) Reciprocal Model

b) Mainstream Model

c) Remedial Model

d) Interaction Model

9. The theory that views the group as a gestalt, or an evolving entity of opposing forces that act to hold members of the group and to move the group along in its quest for goal achievement, is:

a) Social Learning Theory

b) Field Theory

c) Guided Group Interaction

d) Classical Conditioning Theory

10. According to field theory, the ability of group members to influence one another is called:

a) Interaction

b) Cohesion

c) Power

d) Consensus

11. The theory of group work that focuses on the way members influence one another during social interactions is the:

a) Social Exchange Theory

b) Field Theory

c) Interaction Theory

d) Social Learning Theory

12. The model of group work that helps members improve functioning and cope with life’s tasks is the:

a) Social Goals Model

b) Reciprocal Model

c) Social Learning Model

d) Remedial Model
13. There are two types of inquiries that have enhanced our understanding of social work groups. One of these is
a) Learning by doing 
b) Learning by practitioners from over 100 years of practice 

c) Learning from psychiatry 

d) Learning from psychology 

14. Another type of inquiry that comes mostly from experiments and observations of groups was done by 

a) Counseling psychologists 
b) Social scientists 
c) Adult educators 
d) Recreation therapists 

15. Group work grew up mainly in 

a) Charity organizations 
b) Mental health organizations 

c) Settlement houses 

d) Social service agencies 

16.
Group work did not become linked to social work until 
a) Grace Coyle’s book came out 
b) Work with tuberculosis patients started 

c) Social group workers worked in mental hospitals 
d) The National Conference of Social Work in 1935
17.
Compared to casework, group work is 

a) Much older 
b) Much younger 

c) A few years younger than casework 

d) A few years older than casework 

18.
Historical differences between casework and group work do not include 
a) Caseworkers called their clientele clients whereas group workers called them members 
b) Caseworkers worked with the poorest members of society 

c) Group workers did not focus solely on the poorest members of society 
d) Group workers focused mainly on problem solving and rehabilitation 
19.
As compared to casework group work focused on 
a) Group processes 
b) Study, diagnosis and treatment 
c) Members’ weaknesses 

d) Worthy people who were the victims of industrialization 

20.
In the 1940s and 1950s, group work focused more frequently on 
a) Socialization 
b) Mental health and therapy 

c) Program activities 

d) Self-help 

21.
Interest in group work in schools of social welfare weakened in the 
a) 1960s and 1970s 
b) 1980s
c) 1990s
d) 2000s
22.
According to Putman, the decline in civic engagement in voluntary associations and participation in formed groups was not caused by 
a) Time and money pressures 
b) Mobility and sprawl 
c) Availability of technology and the mass media 
d) Greater differences between the wealthy and the poor 
23.
Attempts to revitalize social group work in social work came about from which source 
a) National Association of Social Workers 
b) Association for the Advancement of Social Work With Groups 
c) Society For Specialist in Group Work 
d) International Society of Group Psychotherapy 
24.
The social goals model tends not to be used in 
a) Settlement houses 
b) Girl Scouts 
c) YMCA’s 
d) Community mental health clinics 
25.
Corrective emotional experiences in social group work are connected with what theory 

a) Social exchange theory 
b) Psychodynamic therapy 

c) Systems theory 

d) Narrative and constructionist theories 
Essay Questions 

1. Describe how you might use learning theory to plan a social work group in an elementary school. 
2. Describe how you might use social exchange theory to plan a social work group in a therapeutic community setting for those who abuse alcohol and/or drugs. 
3. Describe the main differences between casework and group work as it was practiced early in the history of social work. 
4. Describe what model of group work you would use in an outpatient mental health clinic and justify your choice of the model. 
5. Describe how social scientists contributed to the knowledge base of social group work. 
CHAPTER 3

Understanding Group Dynamics

CHAPTER SUMMARY
<para>Groups are social systems made up of people in interaction. This chapter describes some of the most important forces that result from the interaction of group members. In working with task and treatment groups, it is essential to understand group dynamics and be able to use them to accomplish group goals. Without a thorough understanding of group dynamics, workers will not be able to help members satisfy their needs or help the group accomplish its tasks.</para> <para>Group workers should be familiar with four dimensions of group dynamics: (1) communication and interaction patterns; (2) the cohesion of the group and its attraction for its members; (3) social controls, such as norms, roles, and status; and (4) the group’s culture. Communication and interaction patterns are basic to the formation of all groups. Through communication and interaction, properties of the group as a whole develop, and the work of the group is accomplished. This chapter presents a model of the communication process.</para> <para>Groups are maintained because of the attraction they hold for their members. Members join groups for many reasons. The extent to which the group meets members’ needs and expectations determines the attraction of the group for its members and the extent to which a group becomes a cohesive unit. As cohesion develops, group structures are elaborated and norms, roles, and status hierarchies form. Norms, roles, and status hierarchies are social integration forces that help to form and shape shared expectations about appropriate behavior in the group. Conformity to expected behavior patterns results in rewards, and deviation results in sanctions. Social integration dynamics help to maintain a group’s equilibrium as it confronts internal and external pressure to change during its development. However, social controls can be harmful if they are too rigid, too stringent, or if they foster behavior that is contrary to the value base of the social work profession.</para> <para>As the group evolves, it develops a culture derived from the environment in which it functions as well as from the beliefs, customs, and values of its members. The culture of a group has a pervasive effect on its functioning. For example, a group’s culture affects the objectives of the group, which task the group decides to work on, how members interact, and which methods the group uses to conduct its business.</para> <para>Although properties of groups are often discussed as if they were static, they change constantly throughout the life of a group. Many writers have attempted to describe typical stages through which all groups pass. Although no single model of group development is universally accepted, some of the major characteristics that distinguish group process during each stage of group development are discussed in this chapter. These characteristics can be a useful guide for group practitioners in the beginning, middle, and ending stages of group work, which are described in later portions of this text.</para> <para>This chapter points out the power of group dynamics in influencing group members and in contributing to or detracting from the success of a group. As workers become familiar with properties of groups as a whole, their appreciation of the effects that natural and formed groups have on the lives of their clients is enhanced. In addition, workers can use their understanding of group dynamics to enhance their ability to work effectively with both task and treatment groups.
</para></summary><problemset id="ch03probset01">
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Engage Diversity and Difference in Practice 
Advance Human Rights and Social, Economic, and Environmental Justice 
Engage In Practice-Informed Research and Research-Informed Practice 
Engage with Individuals, Families, Groups, Organizations, and Communities 
Assess Individuals, Families, Groups, Organizations, and Communities 
Intervene with Individuals, Families, Groups, Organizations, and Communities 
LEARNING OBJECTIVES
· Discuss strategies for promoting helpful group dynamics.
· Demonstrate an understanding of important group dynamics including communication and interaction patterns, cohesion, social integration and influence, and group culture. 

· Describe the stages of group development.
· Understand practice principles that support effective group development.

CHAPTER OUTLINE 

The Development of Helpful Group Dynamics

Group Dynamics


Communication and Interaction Patterns


Group Cohesion


Social Integration and Influence


Group Culture

Stages of Group Development

Summary
TEACHING TIPS
I often find that I cannot cover group dynamics in one class. Therefore, I often spend two sessions on group dynamics, sometimes spending part of the second session on leadership and diversity which is the topic of chapter 4. When initially discussing group dynamics, I draw upon current events to illustrate the power that these forces have on individual members of a group. When no current events are prominent, I draw upon widely known events from the past such as the concert at Woodstock which I attended, the rise of Hitler and the Nazi Party, and the incident at the Jonestown commune where all members drank poisoned Kool-Aid. When presenting the four part group dynamics framework, I use an interactive process where I ask members about different communication and interaction patterns they have observed, their definition of norms and roles, and so forth. I also use exercises from a variety of books to illustrate group dynamics. Some resources that may be held in your library or that can be obtained through interlibrary loan include Groups in Social Work by Jacqueline Corcoran, A Handbook of Interactive Exercises for Groups by Barlow, Blyth & Edmonds, and The Annual: Developing human resources by Pfeiffer & Goodstein that was published annually between 1984 and 1996. I also use some classic exercises. For example, to illustrate distortions in communication that result from the encoding and decoding of messages, I write down a two or three sentence message, speak it quietly to a class member on one side of the classroom, and ask each class member in turn to pass the message along. At the end of the process the last member of the class can present the message to the class, and that message can be written on the blackboard and compared to the original message written down by the instructor. Another way to illustrate group dynamics is to show a portion of one of the films listed in Learning Assignment 3 later in this chapter. While watching, I ask students to take notes on what they observe using the 4 part group dynamics framework. Then, students are asked to discuss their observations. This enables the instructor to have students describe and discuss their observations of communication and interaction patterns, cohesion, social integration, and the overall culture of the group. Comparisons can be made among the different observations of group members. If the film segment is long enough, the subsequent observations provide an opportunity to point out covert group norms that might not be obvious to students, or status hierarchies that might only be slightly evident during a brief observation of a group. The observation of group dynamics in a film also helps to prepare students for the mid-term assignment in the model syllabus. This assignment is focused on observing and analyzing the dynamics of a group in which students participate.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 
1. Ask students to describe examples of groups with effective communication and interaction patterns and what characterized these patterns.
2. Ask students to talk about the most and least cohesive groups in which they have been members and what it felt like to be in these groups.
3. Ask to describe their role or status in a formed group, and how this role/status evolved.
4. Ask students to reflect on the overt and covert norms of a group, and the salience of the norms that are described. The classroom group can be used as an example.

5. Ask students to think “outside-of-the-box” by having them describe the culture of a group and what it might be like if the same group was to meet in China, Russia, Africa or the Mid-East. Point out assumptions and stereotypes.

Class Assignments
Class 3 Exercise: Cohesion

Group cohesion is essential for optimal group functioning, helping group members to meet their socio-emotional needs while at the same time helping the group to accomplish its goals. A high level of group cohesion can lead to better outcomes because people become more invested in the group experience. Take five minutes and answer the following questions by yourself. Then form a learning group of 4 to 5 of your classmates and appoint a group leader and a process recorder. The leader’s role is to help the group discuss the questions.
1. During a meeting of a group you currently participate in, take notes about the group’s communication and interaction patterns. What pattern dominates? Who sends and receives the most communications? Who sends and receives the fewest communications? After the meeting, discuss your observations with another member of the group.

2. Audiotape or videotape a group session. Review the tape or the case example for the level of cohesion in the group. What circumstances led to the highest and lowest levels of cohesion? What did the leader do to foster cohesion in the group?

3. Choose a film or novel that features a group in its plot, such as The Breakfast Club, Dead Poets Society, Lord of the Flies, or Animal Farm. Analyze the development of the group over time using one of the models described in Table 3-3. Focus specifically on the development of social integration and influence dynamics. How did norms, roles, status hierarchies, and power develop and evolve in the group? How did this affect the overall culture of the group?
ADDITIONAL RESOURCES
Cartwright, D., & Zander, A. F. (Eds.). (1968). Group dynamics: Research and theory (3rd ed.). New York, NY: Harper & Row.
Forsyth, D. R. (2014). <emphasis>Group dynamics </emphasis>(6th ed.). Belmont, CA: Wadsworth Cengage Learning.
Hare, A. P., Blumberg, H. H., Davies, M. F., & Kent, M. V. (1995). Small group research: A handbook. Norwood, NJ: Ablex.
Levi, D. (2014). <emphasis>Group dynamics for teams</emphasis> (4th ed.). Thousand Oaks, CA: Sage.
ASSESSMENT ITEMS

eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 
The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. The screening of messages so that they are congruent with one’s belief system is known as:

a) Feedback

b) Selective perception

c) Filtering

d) Dichotic listening

2. One way of checking that the meanings of communicated messages are understood correctly is called:

a) Filtering

b) Selective perception

c) Interactional listening

d) Feedback

3. The interaction pattern in which the leader is the central figure and communication occurs from leader to member or from member to leader is known as:

a) Maypole

b) Orientation

c) Hot seat

d) Figurehead

4. The interaction pattern in which all members take responsibility for communicating according to what is being said and not said in the group is known as:

a) Maypole

b) Free floating

c) Alliance

d) Group think

5. The interaction pattern in which there is an extended back and forth exchange between the leader and a member as the other members watch is called:

a) Group observation

b) Constraint

c) Dyadic patterning

d) Hot seat

6. The interaction pattern that occurs when group members take turns talking is known as:

a) Round robin

b) Group speak

c) Group cohesion

d) May pole

7. Shared expectations and beliefs about appropriate ways to act in a social situation, such as a group, are called:

a) Social systems

b) Sanctions

c) Role expectations

d) Norms

8. Shared expectations about the functions of individuals in the group are called:

a) Status Hierarchies

b) Roles

c) Belief systems

d) Group think

9. The evaluation and ranking of each member’s position in the group relative to all other members is called his or her:

a) Role placement

b) Group score

c) Status

d) Orientation

10. Most work is accomplished in this stage, although work occurs in all stages of a group’s development:
a) Beginning stage

b) Middle stage

c) End stage


d) Planning Stage

11. According to the text, this is what helps to maintain a group’s equilibrium as it confronts internal and external pressure to change during its development:
a) Tasks

b) Group assignments

c) Social integration

d) Interventions by the leader

12. When members have a low status in the group they are likely to 

a) Conform to the group norms 
b) Be disruptive 
c) Not care about their position in the group 
d) Change the norms of the group 

13. Medium status members are most likely to 
a) Conform to group norms 
b) Create new norms 

c) Break norms 

d) Not consider group norms 
14. High status members 

a) Follow group norms 
b) Have greater ability to deviate from group norms 

c) Who break group norms are severely sanctioned 

d) Status and group norms do not affect each other 

15. Group culture does not include 
a) Values 
b) Beliefs
c) Customs
d) Status
16. Members are more likely to adhere to norms when 
a) Cohesion is high 
b) When the group is doing a go round 
c) When the interaction patterns go through the leader 

d) When the status of all members is equal 
17. Rewards and sanctions 

a) Should not be used in therapeutic group work 
b) Help members adhere to norms 

c) Should be used whenever possible 

d) Do not help members to adhere to roles 
18. Group culture is not generally influenced by 
a) The homogeneity of membership 
b) The environment in which the group functions 

c) Staff outside the group 

d) The ethnicity of members 

19. Group development 

a) Happens more quickly in open membership groups 
b) Happens less quickly in open membership groups 
c) Is not affected by open or closed membership 

d) Depends on if the group meets longer than 1 year 

20. Group cohesion tends not to lead to 
a) Satisfaction with the group experience 
b) Goal attainment 
c) A willingness to let others take responsibility for the group 
d) Expression of positive and negative feelings 

21. Group cohesion can lead to 
a) Conformity 
b) Status hierarchies 

c) Communication going through the leader 
d) Competitive intragroup relationships 
22. “Group think” is when members 
e) Think like a group 
f) Honestly appraise their alternative courses of action because of how cohesive they are 
g) Become close minded and conformity limits search procedures 

h) All take on the advice of the leader and do what he or she suggests 
23. Roles are similar to norms in that they 
e) Tend to make behavior predictable in a group 
f) Define behavior in a wide range of situations 
g) Tend to form early in a group 
h) Have little or nothing to do with norms 
24. Subgroups
e) Occur to some extent in most if not all groups 
f) Rarely occur in groups 

g) Should never be encouraged by the worker 
h) Are always a problem 

25. Reasons for members’ attraction to the group do not usually include 

e) The need for affiliation, recognition, and security 
f) The resources and prestige available through group participation 
g) Controversial topics 
h) The comparison of the group with other group experiences 
Essay Questions 
1. Think about group experiences you have had where the group members exhibited a high degree of cohesion. What was the group like? What were the behaviors of the group leader that helped you feel close to and part of the group? What were the behaviors of your fellow group members that contributed to this feeling?
2. Describe how social integration mechanisms such as roles, norms and status hierarchies develop in a group you are currently observing, leading or participating in as a member. 
3. Go to a meeting of a self-help group such as Alcoholics Anonymous. Describe how the structure of the group enables cohesion to develop despite the fact that it is an open membership group. 
4. Think about group experiences you have had where group members exhibited a low degree of cohesion. What was the group like? What were the behaviors of the group leader that lead to poor cohesion? What were the behaviors of your fellow group members that contributed to this feeling?
5. Review the principles listed in this chapter (or attach these practice principles as I usually do for my students). Imagine for a moment that you were the leader of the group that you noted had poor cohesion. Keeping these factors and principles in mind, how might you change the group to help greater group cohesion evolve? 
CHAPTER 4


Leadership

CHAPTER SUMMARY
<para>This chapter focuses on leading task and treatment groups effectively. Although leadership is sometimes viewed as a function executed exclusively by the worker, leadership functions should be shared with group members. In this regard, the text distinguishes between the worker’s role as the designated leader of the group and the leadership roles of group members that emerge as the group develops.</para> <para><emphasis>Leadership</emphasis> is the process of guiding the development of the group and its members to achieve goals that are consistent with the value base of social work practice. A worker’s ability to guide group members depends on the power attributed to the worker by group members, by the supporting agency or organization, and by the larger society that sanctions the work of the group. It also depends on workers’ abilities to use an interactional model of leadership described in the chapter. This model creates transformational possibilities, empowering members to use their own capacities, resiliencies, and strengths, to accomplish group and individual goals.

</para>
<para>Leadership is affected by a variety of situational factors that act in combination. Thus, there is no one correct way to lead all groups. Rather, leadership methods should vary according to the particular group a worker is leading. This chapter reviews the remedial, social goals and reciprocal models of group leadership and examines several variables that affect group leadership. To help workers examine situational variables, the text describes an interactional model of group leadership. The model includes (1) the purpose of the group, (2) the type of problem the group is working on, (3) the environment in which the group is working, (4) the group as a whole, (5) the members of the group, and (6) the leader of the group.</para> <para>It is essential that workers be familiar with a range of leadership skills that can be applied in many different types of groups and in many different settings. Skills include (1) facilitating group processes, (2) data gathering and assessment, and (3) action. Together, these skills constitute the core skills needed for effective leadership of task and treatment groups.</para> <para>It is also essential that workers be aware of their leadership styles. A number of exercises are presented to help workers identify their preference for a particular leadership style and understand how their preferences influence their practice with treatment and task groups.

</para>
<para>The chapter ends with an examination of co-leadership. The benefits, drawbacks, and pitfalls of co-leadership are described.

</para></summary><problemset id="ch04probset02">
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CSWE COMPETENCIES FOUND IN THIS CHAPTER 
Demonstrate Ethical and Professional Behavior Engage Diversity and Difference in Practice 

Advance Human Rights and Social, Economic, and Environmental Justice 

Engage in Practice-Informed Research and Research-Informed Practice 

Engage in Policy Practice 

Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities 

Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities
LEARNING OBJECTIVES
· Understand the factors that influence group leadership.

· Develop an interactional model of group leadership.

· Demonstrate leadership skills that lead to successful groups.

· Contrast the benefits and disadvantages of co-leadership.
CHAPTER OUTLINE
Leadership, Power, and Empowerment


Leadership, Empowerment, and the Planned Change Process


Theories of Group Leadership


Factors Influencing Group Leadership


Effective Leadership

An Interactional Model of Leadership


Purposes of the Group


Type of Problem


The Environment


The Group as a Whole


The Group Members


The Group Leader

Group Leadership Skills


Facilitating Group Processes


Data-Gathering and Assessment


Action Skills


Learning Group Leadership Skills


Leadership Style

Co-leadership
Summary
TEACHING TIPS
To make the interactive model of group leadership described in the text come alive for students, use examples of leading different types of groups. For example, when facilitating a group for elderly persons with cognitive impairments in an adult day care center, the leader would be wise to use a much more structured approach and leader-centered approach than when leading a group for caregivers of these same elderly adults. Similarly, the leader would likely use a very different leadership approach when leading a skills group for inpatients with severe mental illness as compared to leading a group for family members of these individuals. Many other examples of flexible and changing leadership can be illustrated by focusing on each of the components of the interactional model presented in Figure 4.2. To help students become more aware of their own leadership skills and preferences, instructors should consider duplicating and handing out the forms displayed in Figures 4.4, 4.5 and 4.6. A discussion of students’ responses to each form can be interspersed with lecture material. For example, as the instructor leads a discussion of student responses to the leadership comfort scale (Figure 4.4), lecture material can be introduced which is focused on dealing with silence (see item 1 Figure 4.4). Another teaching tip is to have students form pairs and decide on a group that they would like to lead together. Then, these student pairs can fill out the form presented in Figure 4.7. This can lead to an interesting class discussion that can cover almost all of the issues in co-leadership that would otherwise be covered during a lecture.
SUGGESTED DISCUSSION QUESTIONS 
1.   
Ask class members to describe their leadership style.
2.   
Ask class members about what power bases they feel comfortable and uncomfortable using.
3. 
Ask class members to comment on what leadership skills they feel comfortable with using, and 
what skills need more practice.
4. 
Ask students to describe how they used one or more leadership skills to effectively facilitate a 
group.
5. 
Ask students about their experiences in observing or leading co-led groups.
Class Assignments

Class 4 Exercise: Focusing
Focusing is an important leadership skill. This exercise gives the students in the learning group some practice in focusing: establishing a focus, maintaining focus, deepening focus and shifting focus. Form a learning group of 4 classmates. Appoint a leader and a process recorder. Take turns being the leader for 10 minutes. The leader should choose a topic that they would like to discuss. The leader should consciously practice each of the following focusing skills: 1) establishing the focus, 2) maintaining focus on the topic throughout the discussion, 3) deepening the focus to a level that moves beyond superficiality, and 4) shifting the focus to another topic. The leader should spend spend about 5 minutes on the first topic and 5 minutes on the second topic. After each person has had a chance to lead answer the following questions:
1. What behaviors did you find helpful in regard to each area of focusing?

2. What was the hardest thing to do? Why?

3. Did you feel uncomfortable shifting the focus? If so, what made this difficult?

4. Did you feel uncomfortable deepening the focus? If so, what does this mean for you?

5. Based upon this exercise, which skills would you like to improve? How can you go about making these improvements?

Class 4 Exercise: Group Dynamics Case Example
Beth is a social worker at a community mental health program in a large city. She provides individual and group therapy in an outpatient mental health program. In addition to mental health and substance abuse problems, most of Beth’s clients have anger management issues and have spent time in prison. The purpose of the program is to help clients to alleviate and/or cope with co-morbid mental health and substance abuse problems and their tempers that have contributed to their committing crimes. One of the groups that Beth leads is for female offenders with histories of violent behavior. The group consists of ten members. Beth prefers her groups to have eight members, yet even though these clients are mandated by the legal system to attend all treatment requirements, including group, rarely do all members show up. The group has met five times so far. On most days between five and seven women attend and a core of five members has attended each of the first five sessions. Beth starts each week by asking the women how they are doing, and if anyone would like to share what happened during their week. She believes that this helps members to take ownership for their own treatment. For the past two weeks, members have not spoken in response to her invitation. By picking up on nonverbal cues, Beth believes that Carol wants to share, but that something is stopping her. She remembers a few weeks ago, when Carol was sharing an emotionally charged issue from her past (incest), that she immediately stopped in the middle of her story. When she stopped, she averted her eyes from one side of the group. One of the members of the group appeared to be staring at her very intently, with a smile on her face that Beth and other group members noticed. Beth, a young, white social worker decided to conduct a check in go round to see how the members were doing, to get them to share at least some information, and to break what she perceived to be tension in the room. Beth decided to start the go round with Mary so that it ended on Luisa, the Latina woman who had been staring so intently at Carol while she spoke about her childhood. Beth asked the members to rate how they were feeling and doing this past week, on a scale from one to ten, ten being fantastic, one being terrible. The majority of the women in the group reported numbers between 3 and 6. However, Janelle an African American woman who suffers from bipolar disorder reported a 2. Luisa reported a nine. When the go around stopped, Beth asked Janelle if she would like to share about why she scored her week so low. Scanning the group to gauge the responses of the members, Beth noticed that several members were looking at Luisa, and that they were shifting uncomfortably in their chairs. Janelle seemed to look at Luisa before deciding if she wanted to share or not. Luisa said, “I don’t think we should focus on people who had bad weeks. I had a great week, and I want to talk about it. Why do we always have to focus on the garbage? I mean, I had a messed up week in some ways, but that’s life, why should we talk about it, you know.” Beth thanked Luisa for speaking up, and told her that she understood her feelings about discussing negative events. These could be very painful to share, yet she believed that sometimes people needed to get things off their chest, or get feedback about things so they can be changed. Tomika, a young African American woman with a history of being sexually abused, started to laugh uncontrollably. She said that she had the funniest thing happen to her during the week, and something Jill said had reminded her of this. She started to get up from her chair and began to do an impression of a friend. Carol began to cry and Luisa started to get up and leave the group. Beth asked for everyone to sit down. She said that she understood that the group was going through a difficult period, and that it was important to figure out what was going on. She asked the group if they would take a few minutes to sit in silence so that “we could try to get ourselves together.” Jill and Tomika sat down and the group slipped into momentary silence. After having read chapter 3 and 4 in your text and having completed the previous exercise on group dynamics, take a few minutes to write down your observations of the group dynamics. Answer the following questions to help guide you in your assessment. Then, break into classroom learning groups of 4 to 5 classmates and answer the following questions:
1. What are the communication and interaction patterns in the group?

2. Describe the group’s cohesion.

3. Describe the norms of the group.

4. Describe the rules of the group.

5. Discuss the various roles different group members play.

6. Discuss status hierarchies that may be operating.
7. How would you describe the culture of the group?

8. What did Beth do well as the leader of the group? What needs improvement?

9. How do you think that ethnicity/race may have affected the development and current functioning of the group?

10. What would it be like to lead such a group?

11. What would you do differently?

Note: The previous case example can be the catalyst for a rich discussion among class members about how to work with mandated and reluctant and resistant clients in groups. The instructor can ask questions about what class members think of Beth opening group meetings with an open ended invitation to speak versus a more structured approach such as reviewing the previous group meeting, using an anger management exercise, and so forth. In my experience, the review of this case example can illustrate many of the points you might have made in a lecture on group leadership without lecturing.
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Bauman, S. (2010). Group leader style and functions. In R. Conyne (Ed.), The Oxford handbook of group counseling (pp. 325–345). New York, NY: Oxford University Press. 
Forsyth, D. R. (2014). Group dynamics (6th ed.). Belmont, CA: Wadsworth Cengage Learning.

Luke, M. (2014). Effective group leadership skills. In J. Delucia-Waack, C. Kalodner, & M. Riva (Eds.), Handbook of group counseling & psychotherapy (2nd ed., pp. 107–119). Thousand Oaks, CA: Sage.
Tropman, J. E. (2014). Effective meetings: Improving group decision-making (3rd ed.). Thousand Oaks, CA: Sage.
ASSESSMENT ITEMS

eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter.

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 
The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. __________ refers to the worker or a member demonstrating behaviors in a particular situation so that others in the group can observe what to do and how to do it.

a) Role playing

b) Rehearsing

c) Coaching

d) Modeling

2. The use of verbal and physical instructions to help members reproduce a particular response is called:

a) Role playing

b) Group thought

c) Coaching

d) Modeling

3. __________ refers to having group members’ act out a situation with each other’s help.

a) Rehearsing

b) Role playing

c) Modeling

d) Coaching

4. In the psychoanalytic tradition, projection of feelings onto members by the leader is called:

a) Transference

b) Thanatos

c) Countertransference

d) Analysis

5. The power that enables a group worker to sanction, punish, or deny access to resources and privileges is called:

a) Connection power

b) Expert power

c) Coercive power

d) Legitimate power

6. The power that demonstrates the ability of a group worker to facilitate the work of the group is called __________.

a) Legitimate power

b) Reference power

c) Reward power

d) Expert power

7. Skills that are characterized by nonverbal behaviors, such as eye contact and body position, and by verbal behaviors that convey empathy, respect, warmth, genuineness, and honesty are called __________ skills.

a) Focusing skills

b) Attending skills

c) Responding skills

d) Expressive skills

8. Pointing out the here-and-now of group interaction and helping the members to be aware of that interaction is called __________.

a) Making group process explicit

b) Responding

c) Attending

d) Clarifying content

9. During times of group disagreement, __________ skills help workers keep meetings within specified bounds so that conflict is avoided.

a) Negotiating

b) Mediating

c) Moderating

d) All of the above

10. When two or more group members are in conflict and action is necessary to help them reach an agreement and resolve the dispute, the worker may use __________ skills.

a) Arbitration

b) Mediating

c) Moderating

d) All of the above

11. __________ skills are used to help members come to an agreement or understanding when initial opinions differ.

a) Moderating

b) Negotiating

c) Arbitration

d) Mediating

12. Facilitating group process skills do not include 
a) Involving group members 
b) Attending to others 

c) Clarifying content 

d) Supporting
13. Data gathering and assessment skills do not include 
a)   Focusing group communication 
b) Identifying and describing thoughts, feelings and behaviors 

c) Summarizing and partializing information 
d) Analyzing information 

14. Action skills do not include 
a) Reframing and redefining 
b)Linking members’ communications 
c) Directing 
d) Clarifying content 
15. Benefits of co-leadership do not include 
a) Leaders have a source of support 
b) Leaders have a source of feedback 
c) Group members are provided with models 
d) Leaders can talk about what they don’t like about the group 
16. Disadvantages of co-leadership do not include
a) Expense of co-leadership 
b) The need to coordinate planning 
c) Conflict between group leaders 

d) The training of new group leaders 

17. Issues to talk over with a co-leader do not include 
a) Your strengths and weaknesses as a leader 
b) Your family background 
c) Your beliefs about how people change 

d) Your expectations for group accomplishments 

18. Learning to become a group leader usually does not include 
a) Critiquing a group’s process 
b) Leading laboratory groups that are video or audio taped 

c) Going with a leader to observe a group 

d) Coleading a group 

19. Three classical leadership styles do not include 
a) Authoritarian 
b) Democratic
c) Laissez-faire 

d) Reciprocal 
20. Methods for sharing power do not include 
a)  Encouraging member-to-member communication 
b) Encouraging mutual aid 
c) Having a co-leader 

d) Model and teach group leadership skills 
21. When leading groups, leaders should 
a) Encourage indigenous leadership 
b) Discourage indigenous leadership 

c) Learn leadership skills 

d) Advocate for their attributed power 
22. Gender
a) Plays an important role in emerging leadership 
b) Plays no role in emerging leadership 

c) Is an important focus of interactional leadership 

d) Can affect emerging leadership in some types of groups 

23. In the interactional leadership model considerations about the group as a whole do not include 
a) Size and physical arrangements 
b) Time limits 

c) Group dynamics 

d) Transportation 
24. In the interactional model of group leadership, environmental considerations do not include 

a) The physical setting 
b) The dress of group members 

c) The agency or organization sponsoring the groups 
d) Social systems and the social environment 
25. The beginning group workers should not usually consider 
a) Their comfort with different leadership situations 
b) Their beliefs about structure 
c) How much time to spend in educating members about change strategies 
d) How members achieve change 
Essay Questions 
1. Observe two leaders. Using Table 4-1, describe the leaders’ use of facilitating, data gathering, and action skills. Compare and contrast the skillfulness of each leader.
2. Complete the inventories shown in Figures 4-4, 4-5, and 4-6. Prepare a written description of what you learn about your leadership style.
3. Compare your leadership style with that of a classmate by using both your responses to Figures 4-4, 4-5, 4-6, and 4-7. How would the similarities and differences in your leadership styles affect your ability to co-lead a group? How would you work together to overcome differences in leadership styles before co-leading a group?
4. Pick one skill from each of the three columns in Table 4.1 that you have used in leading a group. Write about how effective each of the three skills were when used in the group, and how each of the skills could have been used in other places during the group’s meeting.
5. Observe or lead a co-led group. Describe how effective the co-leaders were in leading the group, what were their strengths and weaknesses, and how co-leadership could be improved. 
CHAPTER 5


Leadership and Diversity

CHAPTER SUMMARY 
This chapter focuses on leading task and treatment groups with members from diverse backgrounds. It is important for the group leader to develop a perspective from which to work effectively with members from differing backgrounds. The group leader should develop cultural sensitivity through a process of self-exploration. The leader can also benefit from exploring the identity of others and by gaining knowledge about differing cultural and ethnic groups. An important prerequisite to these activities is openness to differences exhibited by diverse cultures. In planning and composing groups, the leader should consider how persons of differing backgrounds will experience the group and how the group will be affected by their membership. The cultural backgrounds of members can have a profound effect on how members participate in the group. A complete assessment of the group and its members should consider the larger environmental context in which members live and how that context can influence group dynamics. 

The chapter also describes how leaders can intervene with sensitivity to diversity. Suggestions developed in this regard include using social work values and skills, emphasizing a strengths perspective, exploring common and different experiences among members, exploring meanings and language, challenging prejudice and discrimination, advocating for members, empowering members, and using culturally appropriate techniques and program activities. The chapter ends with a description of practice principles to assist leaders working with diverse groups of people.

CSWE COMPETENCIES FOUND IN THIS CHAPTER
Demonstrate Ethical and Professional Behavior 

Engage Diversity and Difference in Practice 

Advance Human Rights and Social, Economic, and Environmental Justice 

Engage in Practice-Informed Research and Research-Informed Practice 

Engage in Policy Practice 

Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities 

Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities
LEARNING OBJECTIVES
· Discuss approaches to group work that promote social justice and culturally sensitive practice.

· Explain guidelines for developing cultural sensitivity in groups.

· Describe ways to assess cultural influences on group behavior.

· Discuss how a group leader can intervene with sensitivity to diversity issues.

CHAPTER OUTLINE 
Approaches to Multicultural Group Work
A Framework for Leading Diverse Groups


Developing Cultural Sensitivity


Assessing Cultural Influences on Group Behavior


Intervening with Sensitivity to Diversity
Summary
TEACHING TIPS
I view this topic as an opportunity to (1) deepen students’ knowledge of themselves, (2) help students develop a greater appreciation of the impact of diversity on the dynamics that develop in a group, and (3) to enhance their ability to work in a culturally competent manner with both treatment and task groups. The exercise for this session is an attempt to help students to examine their own ethnic/racial background and its impact on their work with groups. The exercise can be varied so that it includes gender, sexual orientation, or disability issues. Another point of the exercise is for members to explore what it is to be part of a group of other people with a similar ethnicity/race, and to be part of a group where no one shares a similar background. Positive and negative stereotypes and also degree of level of acculturation and assimilation can be discussed as this exercise is processed. It is also helpful for the instructor to bring in practice examples of work with groups with particular ethnic/racial backgrounds. If the instructor has experience working with Latino, African American, or Native American groups these examples can be used to help illustrate culturally sensitive practice.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1. Ask class members to discuss their experiences working with culturally diverse group

members (or individual clients if class members have little group leadership experience).
2.  Ask class members to describe an incident where they experienced prejudice based on

their ethnicity or race.
3. Ask class members to describe a time when they felt different or singled out because of

their racial/ethnic background.
4. Ask member to discuss their concerns/fears about working with culturally diverse populations.

Class Assignments
Class 5 Exercise: Leadership and Diversity
Spend 10 minutes by yourself thinking about your ethnic/racial background and how it affects your participation in groups. Then, answer the following questions:
1. What are the positive stereotypes associated with your racial/ethnic group?

2. What are the negative stereotypes associated with your racial/ethnic group?

3. What is your first memory of a family gathering? How did ethnicity/race affect the way  

     members interacted? To what extent do the positive and negative stereotypes you previously 

     identified accurately reflect the way members of your immediate and extended family 

     behaved?

4. Recall one of the first times you attended the family gathering of a friend with a

    different racial/ethnic background. What did you notice about the gathering and the

    way participants interacted with each other? Were you surprised at the way your friend’s  

    family interacted? If so, what were the most surprising aspects of the interaction you 

    observed?
5. Have you belonged to any religious, civic or recreational groups where members

    shared similar racial/ethnic backgrounds to your own? Think about the one group that

    you attended as a child, adolescent, or adult that most stands out for you. How was the

    functioning of that group affected by the racial/ethnic background of the members

    who attended?

6. Identify an ethnic/racial group that is not represented in the group you selected in

    your answer to question 5. How do you think the group might have been affected had

                the composition of that group included members from that racial/ethnic group?

7. Have you ever felt like an outsider in a group (different or isolated from other

    members)? To what extent did your ethnic/racial background account for your

    feelings? What other factors accounted for your feelings of difference or isolation?

After you have answered the questions, locate other members of the class who share your ethnic/racial background and form a group. Wait to begin until all members of the class have found a group to join. 
If you can’t find a group with members of a similar racial/ethnic background as your own, find others who also do not share backgrounds with others and form a group with these individuals. Then, appoint a leader and a process recorder and discuss your responses to the questions.
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ASSESSMENT ITEMS

eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 
These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. A broad conceptual framework about diversity within groups includes

a) Developing cultural sensitivity

b) Assessing cultural influences on group behavior

c) Intervening with sensitivity to diversity

d) All of the above

2. According to Schiller, the three middle stages of group development are:

a) Pre-affiliation, intimacy, control

b) Intimacy, affiliation, control

c) Establishing a relational base, mutuality and interpersonal empathy, and challenge

    and change

d) Power and control, intimacy, differentiation

3. The leadership skills of __________ are often undervalued because they are viewed as socio-emotional experts rather than as instrumental experts.

a) Adolescents

b) Women

c) Men

d) Group workers

4. The right of persons from all cultures to adhere to their cultural practices and worldviews is called:

a) Pluralism

b) Acculturation

c) Assimilation

d) Cultural competency

5. Helping members develop __________ allows them to comprehend more fully the experiences that result from diverse lifestyles.

a) Acculturation

b) Identity

c) Empathy

d) Group norms

6. Leadership of multicultural groups generally does not include 

a) Engaging in ongoing self-assessment 
b) Anticipate potential sources of tension when composing a group 

c) Promoting acculturation 
d) Intervening to promote harmony and understanding 
7. Developing cultural sensitivity usually does not include 
a) Exploring your own cultural identity 
b) Finding out more about your grandparents 

c) Learn how members define and identify themselves culturally 
d) Emphasize the strengths of members’ cultural backgrounds 
8. According to Green (1999), cultural competence does not include 
a) A knowledge of many cultural practices 
b) Acknowledging the integrity of other cultures 
c) An openness to cultural differences 
d) An awareness of your own cultural limitations 
9. When developing cultural sensitivity one usually does not 
a) Become immersed in a particular culture 
b) Model acceptance and a nonjudgmental attitude 
c) Model acculturation 
d) Acknowledge the effect of social attitudes on members 
10. Diverse teams generally perform 
a) Better than non-diverse teams 
b) About the same as non-diverse teams 
c) Worse than non-diverse teams 
d) Diversity does not matter in teamwork performance 
11. Important ways that members learn about cultural communities do not include 
a) Talking with a group member from that culture 
b) Immersion in the culture 
c) Interview leaders and key informants from the cultural community 
d) Social mapping 
12. Cultural pluralism is a theory with the main premise that 
a) Everyone assimilates eventually 
b) Minority status is temporary 
c) Ethnic groups can interact within the larger society while maintaining cultural distinctiveness 
d) Ethnic groups assimilate at different rates 
13. Factors to consider when assessing cultural influences on group behavior do not usually include 
a) The way members dress when they go to the group 
b) Members’ views of the agency sponsoring the group 
c) The influence of members’ backgrounds on group participation 
d) The match between member and leader backgrounds 
14. The evidence for the importance of matching member and leader backgrounds is 
a) Very strong 
b) Mixed 
c) Very weak 
d) Skill not matching is important 
15. A factor that does not usually interfere with the process of learning about cultural difference is 
a) Stereotyping 
b) Overgeneralizing 
c) Failing to recognize cultural differences 
d) Realizing that members bring preferred patterns of behavior and values to the group 

16. Intervening with cultural sensitivity does not usually include 
a) Using social work values and skills 
b) Using a strengths perspective 
c) Describing how members’ values may impede their progress in the group 
d) Advocating for members 
17. Differences in cultural beliefs in task groups 

a) Should be discussed 
b) Should not be discussed 
c) Do not matter 

d) Can matter but should not be discussed 

18. Some form of diversity is 
a) Rarely present in groups 
b) Always present in groups 
c) Present only in heterogeneous groups 
d) Not a concern in psychoeducational groups 
19. Principles for practice with diverse groups do not include 
a) Diversity and difference can have a profound effect on how groups function 
b) Persons from minority backgrounds often have never experienced oppression directly so it is important to talk about when it might occur 
c) Members of groups may be sustained by their cultural and spiritual traditions 
d) Members who stereotype others in the group should be confronted 
20. Feminist group work does not encourage 
a) A focus on societal and political factors that contribute to members’ problems 
b) Unstructured out-of-group interactions 

c) Minimization of power differences between members and the leader 
d) The use of an unstructured group format 
21. Group work with Asian Americans may sometimes 
a) Need to be more structured 
b) Need to be less structured 
c) Be unstructured 
d) Be unaffected by structure 
22. Empowering group members does not usually include 
a) Encouraging members to find their own resources outside the group 
b) Encouraging mutual aid 

c) Reinforcing positive feelings about their identity 

d) Intervening at the individual, group, and system levels 
23. Some curative factors in women’s groups 

a) Apply equally to members of minority groups 
b) Do not apply to members of minority groups 
c) Can apply to minority groups if they are modified 
d) Should never be applied to members of minority groups 
24. Cultural influences on social integration in the group do not include 

a) Culturally determined normative behavior 
b) Different patterns of communication 
c) How power and control are experienced within the group 
d) Culturally determined roles 
25. When members discuss the importance of folk medicine such as going to a local curandero 
a)  Leaders should stay out of the discussion 
b) Leaders should talk about the importance of western medicine as an alternative 
c) Leaders should explain to other members the importance of folk medicine in certain cultures 
d) Leaders should discourage such discussions 
Essay Questions

Go to the library and find three articles on working with a specific ethnic or racial group. Extract and summarize three to five practice principles from each article that would help you facilitate a group composed of individuals from a particular ethnic/racial group.
1. Form a small group. Have all members of the group, in turn, describe their ethnic backgrounds. Go around the group again and have all members describe how their ethnic heritages might influence participation in a group. Ask members of the group who do not strongly identify with a particular ethnic heritage to describe how a demographic variable such as age, gender, education, or socio-economic status influences their behavior in groups. Write a short essay about what you found out through this exercise. 
2. Locate a cultural community different from your own. Learn when important community events occur and attend one or two of those events. Afterward, record your observations, thoughts, and feelings. 

3. Obtain videos from Netflix or the library and browse for a few videos that depict differing cultural groups. Invite some friends over and have a cultural movie festival. Serve popcorn and discuss the differences observed in language, values, roles, and other characteristics. End with a potluck supper featuring various types of ethnic foods. Write two paragraphs about participants’ reactions to this cultural movie night.
4. Ask for two class members to volunteer to describe an incident in which they experienced prejudice or discrimination. Be sure to remind the class group that prejudice can occur because of many characteristics, such as age, sex, disability, or race, Ask other members of the class to react to the members’ experiences. Write two paragraphs describing class members’ reactions to the incidents. 
CHAPTER 6


Planning the Group

CHAPTER SUMMARY
<para>This chapter focuses on planning in group work. Workers consider many variables and exercise control over as many of them as possible. The planning process should be guided by the purposes of the group, the needs of the members, and the requirements of the task.</para> <para>The chapter presents a model for planning treatment and task groups. Steps in the model include (1) establishing the group’s purpose, (2) assessing the potential sponsorship and membership, (3) recruiting members, (4) composing the group, (5) orienting members, (6) contracting, (7) preparing the group’s environment, (8) planning of distance groups, and (9) preparing a written group proposal. The model can be useful in planning for the many different types of groups a worker may lead. The planning model represented in the chapter contains an idealized, systematic set of procedures that may vary, depending on the realities of agency practice. In some settings, workers have little control over who attends the group on any day. Following a logical planning model can assist workers in helping groups meet members’ needs and accomplish established goals, but in practice some of the steps may be carried out simultaneously or in a non-sequential fashion. The planning process should be guided by the purposes of the group, the needs and availability of members, and the exigencies of a particular practice situation. The planning process includes nine steps: 1) establishing the group’s purpose, 2) assessing potential membership and sponsorship, 3) recruiting members, 4) composing the group, 5) orienting members, 6) contracting, 7) preparing the group’s environment, 8) planning when conducting telephone and internet groups, and 9) preparing a written group proposal. The planning model can be used with both treatment and task groups. Although planning will vary based on the practice situation, following the nine step model helps to ensure that all aspects of planning for successful groups are covered.
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Demonstrate Ethical and Professional Behavior 

Engage Diversity and Difference in Practice 
Engage in Practice-Informed Research and Research-Informed Practice 
Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 
Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities

LEARNING OBJECTIVES
· Identify the important planning elements that lead to successful group outcomes.

· Develop guidelines for recruiting members and composing the group.

· Determine plans for orienting and contracting with members.

· Illustrate how various aspects of the environment affect the planning process. 

CHAPTER OUTLINE 
Planning Focus

Planning Model for Group Work


Establishing the Group’s Purpose


Assessing Potential Sponsorship and Membership


Recruiting Members


Composing the Group


Orienting Members


Contracting


Preparing the Environment


Reviewing the Literature


Selecting Monitoring and Evaluation Tools


Preparing a Written Group Proposal


Planning Distance Groups

Summary
TEACHING TIPS
This class session gives students an opportunity to learn how to plan a group. Instructors can illustrate the nine part planning framework presented in the book by using their own experiences in planning treatment and task groups. For treatment groups, instructors should emphasize the importance of using data base searches to obtain an overview of the problem and current information about it. This includes research about current best practice treatment approaches and protocols for how to conduct effective group meetings. To this end, consider inviting a librarian to present to the class or going to the library for a tour if this has not been done in other classes. Because so many students are called on to work with clients who are mandated or strongly encouraged to attend treatment groups, instructors should be sure to spend some time addressing planning issues that involve involuntary, resistant, and reluctant group members. For example, the instructor can discuss how to approach potential members during screening and orientation interviews, communication with referring agencies, and the use of incentives and sanctions. For task groups, instructors should differentiate between planning issues in standing and ad hoc groups, the importance of bylaws in developing a group’s charge and composition, and the role of community support for the mission and work of the group. Instructors should also consider spending some time talking about between-session planning and the use of database searches for gathering information about the problem and how similar problems and concerns facing the group have been addressed in other communities. With the wide availability of low cost voice-over-internet providers, the instructor may want to take some time to discuss the advantages of telephone groups for those who have difficulty attending face-to-face groups. Also, the growing role of internet based groups should be discussed. This can be done, in part, by drawing upon students’ experiences with chat rooms, bulletin boards, and list serves.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1. Have students describe their experiences in planning an event, and compare and contrast

their experiences with task group planning in a social service setting.
2. Illustrate the planning framework by having the class work together to plan an anger

management, parenting, caregiver, or other type of group in class.
3. Have students describe a mandated group they are observing or working with and discuss

what could have been done in the planning process to help ensure a more satisfying and

effective group experience. 

4. Have students report their experiences as members of task groups and help them to

discuss what pre-group and between-session planning activities might have been

undertaken to make the group more satisfying, effective, or efficient. Consider, for

example, such elements as written agendas and time management.
Class Assignments
Class 6 Exercise 1: Planning a Group
Break into groups of 4 or 5. Pick a leader, a process recorder, and a person who will take notes and present the results of the group’s discussion to the entire class. The leader can facilitate a discussion focused on planning a treatment group. Pick a field placement or a community agency where the group will be held. The learning group member whose field placement or agency is being used should describe the agency and the need for the group to the other members of the learning group. If the member is not sure about the need, the learning group can speculate about it. Then, answer the questions that are listed next to each planning element.
1. Establish the Group's Purposes: What do you hope to accomplish? What is realistic?

    How will you know if you achieved the group’s purpose?

2. Assess the Potential Sponsorship and Membership: What are the advantages and

    disadvantages of having this agency sponsor the group? What is the extent of the need?

    How else is the need met in the community? What is the level of support within the

    agency? What resources exist within the agency? What are the characteristics of members who
    should be invited to participate? Who should be excluded? What is the level of

    motivation of members? What are the incentives for membership? What are the barriers,

    obstacles and drawbacks to member participation? How will these be overcome?

3. Recruitment Methods: What are the most likely sources of clients? What recruitment methods

    will be used? What about feature newspaper stories, radio and TV appearances, and

    websites?

4. Composing the Group: What composition issues will you consider? What are the special

    considerations given the problem being addressed and the potential membership?

5. Screening and Orienting Members: What screening criteria will be used? What are some

    of the key points in orienting members?

6. Contracting: How will contracting for group procedures be accomplished? How will

    contracting for group goals be achieved?

7. Preparing the Groups Environment: Consider physical setting, financial, and special

    arrangements.
Class 6 Exercise 2: Assessing Sponsorship and Potential Membership
Agency sponsorship and potential membership of groups are entwined because agency sponsorship affects potential membership and potential members are likely to be drawn to a group in part because of the agency where the group is held. Think of a social service agency that you know well such as your field placement or where you work. Working alone, answer the following questions, and then form a learning group with 3 or 4 of your classmates. Appoint a leader and a recorder.
1. What are the unmet needs of clients in the agency you selected?

2. What types of group might help meet these needs?

3. Describe the fit between the mission of the agency and the type of group you are thinking

    of creating.

4. What resources do you need to start the group successfully, and who would you approach at              

     the agency to garner these resources?

5. Who in the agency is most likely to be supportive of the effort to create this new group

     and who is likely to be resistant? What would you do to try and overcome resistance?

6. Describe the clients who are likely to be members of the group.
7. Develop a statement of purpose that is likely to motivate these members to attend.
ADDITIONAL RESOURCES
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ASSESSMENT ITEMS
eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. The ideal size for a treatment group is said to be __________ members.

a) 
Twelve to thirteen

b) 
Three to five

c) 
Five to seven

d) 
Nine to eleven

2. Groups that begin and end with the same membership and frequently meet for a predetermined number of sessions are called __________ groups.

a) 
Treatment

b) 
Closed membership

c) 
Mandated membership

d) 
Stable membership

3. Steps in planning for a group do not include

a)
Securing financial arrangements 

b)
Orienting members to the group

c)
Contracting 

d)
Assessing group members

4. In planning the group, the worker usually does not consider

a)
Individual group members 

b)
The agenda for each meeting

c)
The group as a whole

d)
The environment of the group

5. Planning is

a)
An orderly process 

b)
A process that is often constrained

c)
Carried out fully before the group begins

d)
Not necessary for certain groups

6. Purposes for the group are usually not generated by

a)
Agency staff 

b)
The community

c)
Persons who are familiar with the potential members

d)
The members

7. Elements in assessing the sponsorship of the group do not generally include

a)
The mission of the organization 

b)
The costs and benefits of the group to the organization

c)
The agencies who will refer clients to the group

d)
The level of community need, interest and support

8. Gathering support for a new group includes all of the following except
a)
Obtaining the support of the administration 

b)
Finding out what potential members think about the group

c)
Finding out if the problem or issue being addressed is valued by the sponsoring organization

d)
Finding out if the need is being met by another organization

9. Elements in assessing the potential membership include all of the following except
a)
The willingness of the organization to provide external support such as transportation 

b)
The extent of the problem or need to be addressed by the group

c)
Cultural and other differences that could influence perceptions of the purpose of the group

d)
Barriers, obstacles and drawbacks to member participation

10. The most effective way to recruit members for a group is

a)
Posting announcements and fliers 

b)
Issuing press releases

c)
Contacting key people in the network of potential members

d)
Contacting the members directly through interviews and telephone contacts

11. Principles of group composition do not include

a)
The leader having experienced the members' problems 

b)
A homogeneity of members' purposes

c)
A heterogeneity of members’ coping skills, life experiences and expertise

d)
An overall structure that includes a range of members' qualities, skills and expertise

12. A worker does not usually select members who

a)
Have some capacity to understand their own behavior 

b)
Are highly opinionated and unwilling to consider others' viewpoints

c)
Are motivated to contribute to the work or the group

d)
Can accept each other's behavior

13. The ideal size of a group

a)
Is 5 or 6 members 

b)
Depends on the objectives of the group and the attributes of its members

c)
Is 7 or 8 members

d)
Depends on how many members have the same concerns

14. Closed membership groups usually do not
a)
Go through developmental stages 

b)
Add members periodically

c)
Develop a lot of cohesion

d)
Have little stability of roles

15. Open membership groups

a)
Can be a practical alternative to closed membership groups 

b)
Go through predictable stages of group development

c)
Are usually quite cohesive

d)
Often engage in "group think"

16. Orienting members does not usually include

a)
Explaining the purpose of the group because it is done in the first session 

b)
Familiarizing members with group procedures because it is done in the first session

c)
Having members meet each other

d)
Screening members for appropriateness

17. In most task groups, contracts 

a)
Are verbal agreements 

b)
Are written agreements

c)
Depend on the type of task group

d)
Depend on the purpose of the group

18. Preparing the environment does not usually include

a)
Preparing the physical setting 

b)
Making sure that members know where to go

c)
Making special arrangements such as transportation or baby-sitting

d)
Securing financial support

19. Disadvantages of telephone groups do not include

a)
Concerns about privacy  

b)
Cost

c)
The lack of nonverbal cues

d)
The difficulty of including members with hearing problems

20. Ways that computer-mediated groups can be formed using the internet do not include

a)
Streaming media 

b)
Listservs

c)
Bulletin boards

d)
Chat rooms

21. A written group proposal is usually not helpful for

a)
Obtaining agency sponsorship 

b)
Obtaining funding

c)
Aiding the worker in preparing for group meetings

d)
Getting the attention of the media

22. The advantages of telephone groups do not include

a)
Ability to reach people in rural areas 

b)
Reduced time needed to participate

c)
The ability to assess members

d)
Greater willingness to share issues that may be taboo in in-person groups

23. Methods for recruiting members usually do not include

a)
Sending announcements through direct mail 

b)
Posting announcements

c)
Speaking at public meetings and appearing on radio and television shows

d)
Talking with administrators from other agencies

24. Group contracts

a)
Are usually verbal 

b)
Should be implicit

c)
Can include member and leader agreements

d)
May be written

25. Virtual groups do not include

a)
Blended groups 

b)
Video groups

c)
Telephone groups

d)
Computer-mediated groups

Essay Questions 

1. The local Alzheimer’s Disease Association has asked you to convene a committee to advise them on how to reach out to African American and Latino caregivers of frail elders with Alzheimer’s disease. What issues would you consider when composing the group? What methods would you use to recruit members?
2. In a small group with your classmates, select a population in need of group services. Prepare a brief statement of the purpose of the group. Decide on inclusion and exclusion criteria for group members. Prepare an agenda for a group intake/orientation meeting.

3. Visit an agency that deals exclusively with a distinct population such as the elderly or the disabled. Interview a worker about what physical arrangements and special considerations would be needed to form a group for this population. 

4. Your agency director has asked you to prepare a proposal for group services to help students at a local middle school cope with the recent suicides of two of their classmates. Use the outline in Appendix E and the example in Appendix F to help you prepare a written proposal.

5. Pick a population and a problem for a treatment or a task group. Conduct a search of the literature, collect relevant abstracts, and summarize your findings. Note what search engines, databases, and key words you used to conduct your search.
CHAPTER 7

The Group Begins

CHAPTER SUMMARY
<para>The beginning stage of group work sets the tone for the group’s future development. In the beginning stage, the worker’s central task is to ensure that a group develops patterns of relating and patterns of task accomplishment that facilitate functioning as the group moves toward its middle stage of development.</para> <para>To accomplish this, workers should focus on achieving the following objectives: (1) ensuring a safe environment where trust can develop; (2) introducing members of the group; (3) clarifying the purpose and function of the group as it is perceived by the worker, the members, and the sponsoring organization; (4) clarifying confidentiality issues; (5) helping members feel a part of the group; (6) guiding the development of the group; (7) balancing task and socio-emotional aspects of the group process; (8) setting goals; (9) contracting for work; (10) facilitating members’ motivation and ability to work in the group; (11) addressing ambivalence and resistance; (12) working with involuntary members; (13) anticipating obstacles; and (14) beginning the monitoring and evaluation process.</para> <para>Workers who are able to help their groups achieve these objectives in the initial stage will find themselves in a good position to help the group make a smooth transition to the middle stage of development. Any objectives that are not achieved early in the group’s development will have to be reconsidered later as the group and its members encounter difficulties accomplishing agreed-on goals.

CSWE COMPETENCIES FOUND IN THIS CHAPTER

Demonstrate Ethical and Professional Behavior 

Engage Diversity and Difference in Practice 

Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities 

LEARNING OBJECTIVES
· Explore the objectives and skills that are useful in the beginning stage of group work.
· Describe the techniques used to introduce members and to begin the group.

· Explain guidelines for helping members feel a part of the group.

· Understand the possible challenges to member participation in the group. 

CHAPTER OUTLINE 
Objectives in the Beginning Stage


Ensuring a Secure Environment


Introducing New Members


Defining the Purpose of the Group


Confidentiality


Helping Members Feel a Part of the Group


Guiding the Development of the Group


Balancing Task and Socio-emotional Foci


Goal Setting in Group Work


Contracting


Facilitating Members’ Motivation


Addressing Ambivalence and Resistance


Working with Involuntary Members


Anticipating Obstacles


Monitoring and Evaluating the Group: The Change Process Begins
Summary
TEACHING TIPS
I have listened to literally hundreds of group sessions by experienced social workers as a part of treatment fidelity/integrity checks for research projects developing new and innovative group work approaches. I mention this because I have noticed that even experienced group workers sometimes fail to help groups develop clear purposes and goals, and to keep these clearly in the forefront of the attention of members as the group progresses. Therefore, I spend a good deal of time emphasizing the importance of purpose in group work, and I have students formulate statements of purpose and goals for different types of treatment groups. The process of goal formation is similar in task groups, but I also discuss with the class the possibility of having the executive director, or a supervisor or other management team member come to the group to articulate the envisioned charge and the importance and relevance of it to the mission of the agency. I also discuss here, or when talking about planning in class 6, the importance of having members in the task group with the expertise to accomplish any specific and technical aspects of the group’s charge (e.g., lawyers, accountants, etc.). I also spend time during the class talking about agenda setting and having students practice developing a written agenda for a structured treatment group, such as a cognitive behavioral group for depression or a caregiver psychoeducational group (with components such as education, problem solving, and coping skills). Sometimes, I use the case example of the psycho-educational caregiver group. I also have them work on a structured agenda for a task group, using the format displayed in Figure 7.2. While doing this I talk about the importance of the ordering of agenda items, and time lines for each item. The other component of this class is having students focus on goal setting, motivation, ambivalence and resistance. We discuss how this is done within the context of establishing a supportive and warm relationship and having members gather facts that influence goal development. I also share with them strategies from motivational interviewing about engaging reluctant and resistant group members. I find that this is very important because many students have field placements with involuntary clients.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1. Ask students to discuss what types of treatment groups they think they would find easiest

    and most difficult to lead. Point out commonalities and how to overcome difficulties.

2. Ask students to make lists of their interpersonal skills that make it easier and more

    difficult to lead groups. Have students form small groups to discuss these lists and then

    have the group share composite lists of skills with the entire class.

3. Ask students about their experiences in beginning group meetings and what could have

    been done to make them feel more at ease.

4. Have students imagine being in a support group (cancer survivor, grief and loss etc.) and

    then in a therapy group. Have students note their likely feelings and reactions and lead a

                class discussion of the different reactions.
Class Assignments

Class 7 Exercise: Establishing group purpose
Being clear about the purpose of a group is essential for effective group work. Lack of clarity about the purpose of a group can lead to a lack of focus, dissatisfaction, acting out, and a failure of the group to accomplish its goals. Form a learning group of 4 or 5 class members and appoint a leader and a process recorder. Describe how you would develop purposes in the following groups, and prepare statements of purpose that you might use during a first session of each group.
· A school-based social skills group for large urban elementary school children in a public

school system.

· A caregiver group for those caring for persons with dementia sponsored by the local

Alzheimer’s Association.

· A community-based coalition working on improving conditions in a large community,

with several dilapidated public housing settings, deteriorated multi-family and single

family dwellings, poor schools, and a business district that has suffered financially in

recent years.

· An inpatient therapy group in a large regional public psychiatric center for persons

recently diagnosed with Schizophrenia.

Note: Learning assignments 2 and 3 can also be used as class 7 exercises.
1. If you were asked to lead a group for elementary school children who exhibited acting

    out behavior in the classroom, what fears would you have about leading the group? How

    would you overcome these fears? Identify ways that you could structure group meetings

    to avoid acting out behavior.

2. Form a small group with 4 or 5 classmates and select three of the warm-up or introduction

    exercises described in this chapter. Use each exercise in your group. After you have

    completed all three, discuss the benefits and drawbacks of each. For what populations

    would each exercise be most appropriate?

3. Form a small group with 4 or 5 classmates and have all members identify a study habit

    they would like to change. Have each member specify a change goal and the steps to

    achieve it. Using a format similar to the one shown in Figure 7-3, identify factors that

    would increase and decrease each group member’s motivation for achieving the goal.
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ASSESSMENT ITEMS

eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. In the group opening exercise known as _________, members volunteer to discuss their problems or concerns openly before the group.

a) 
Top secret

b) 
Problem swapping

c) 
Treasure hunt

d) 
My name

2. In an opening exercise known as ________, members are asked to write down one thing about themselves that they have not or would not ordinarily reveal to new acquaintances.

a) 
My name

b) 
Treasure hunt

c) 
I have a secret

d) 
Top secret

3. An opening exercise that requires members to disclose something about themselves or their family of origin is called 

a) 
Top secret

b) 
My name

c) 
Treasure hunt

d) 
Family stakes

4. An opening exercise that requires members to find out two or three facts about each of the other group members is called 

a) 
Treasure hunt

b) 
Top secret

c) 
Problem swapping

d) 
Round robin

5. The opportunity for members to share common concerns and issues with one another and realize that they are not alone with their problems is a phenomenon called 

a) 
Commonality

b) 
Universality

c) 
Problem swapping

d) 
Socialization

6. A group procedure in which members take turns speaking is called

a)
Free Floating 

b)
Round robin

c)
My name

d)
Treasure hunt

7. An opening exercise where members are asked to write down one thing about themselves that they would not usually reveal to new acquaintances is called 

a)
Treasure hunt 

b)
Truth telling

c)
Top secret

d)
Knowing me

8. Helping the group to define a purpose does not include

a)
Construct a brief statement of purpose and clearly articulate it to the group 

b)
Have members present and discuss their views of the group's purpose

c)
Having members discuss the purpose while the leader excuses himself or herself from the discussion

d)
Discuss the role of the group in response to its sponsoring agency

9. If the worker has been successful in a previous group that focused on similar concerns, 

a)
The worker can mention this success 

b)
The worker should not mention this success

c)
The worker should state that they have a lot of experience

d)
The worker should mention the success only if a member asks

10. In the beginning of a therapy group, communication is usually

a)
Open 

b)
Guarded

c)
Focused on one member

d)
Depends on the group

11. When helping members to feel that they are a part of the group they should not
a)
Overlook differences 

b)
Point out shared interests

c)
Use program activities

d)
Protect members by correcting misinformation

12. Objectives in beginning the group do not include

a)
Facilitating member introductions 

b)
Guiding the development of the group

c)
Introducing intervention strategies

d)
Setting goals

13. Agendas for task groups often include columns indicating if the item on the agenda is for

a)
Information 

b)
Voting

c)
Discussion

d)
Action

14. Types of contracts do not usually include

a)
The group as a whole and the agency 

b)
The group and the worker

c)
The worker and a group member

d)
The member and his or her family

15. Factors affecting members' goals do not include

a)
An assessment of members' own needs 

b)
Previous attempts to accomplish a particular goal

c)
Members' assessment of their families’ strengths

d)
Members' assessments of their own capacities and capabilities

16. Members' motivation in the group is not usually affected by

a)
Whether members have a friend in the group 

b)
What can be accomplished through the work of the group

c)
The processes that occur in the group

d)
The worker's role in the group

17. Addressing ambivalence and resistance early in the group does not usually include

a)
Assisting members to recognize the range of choices they have for participating in the group 

b)
Acknowledging ambivalence or resistance

c)
Confronting members

d)
Paying attention to overt and covert messages about accomplishing the group's work

18. An exercise that can help uncover ambivalence is

a)
A force field analysis 

b)
A group go-round

c)
Asking other members about their perceptions of the ambivalent member

d)
An honesty circle

19. Assessing readiness to change does not include

a)
Pre-contemplation 

b)
Preparation

c)
Action

d)
Confrontation

20. Promoting prosocial behaviors does not include

a)
Identifying and challenging antisocial or pro-criminal comments or behaviors 

b)
Acting as a model for prosocial behaviors

c)
Praising prosocial behaviors

d)
Ignoring the behaviors and moving on to others who display prosocial behaviors

21. Anticipating obstacles does not usually include

a)
Describing the obstacles 

b)
A time-projection exercise

c)
Facilitating a discussion of strengths

d)
Describing methods that the group will use to overcome obstacles

22. Discussion of emotionally charged issues should be

a)
Encouraged in the beginning of the group 

b)
Discouraged in the beginning of the group

c)
Based on the norms at the beginning of the group

d)
Based on the verbal and nonverbal cues at the beginning of the group

23. In working with a previously formed group the new worker should not
a)
Find it difficult to work with the group if it has been very cohesive 

b)
Learn from the group instead of records or the previous worker

c)
Should assume that adjustments will occur

d)
Learn about informal leadership because this is likely to change

24. Discussing confidentiality is particularly important 

a)
In outpatient groups 

b)
In groups of older adults

c)
In residential settings

d)
In groups of adolescents

25. In the agenda for a task group, reports from standing committees usually occur before

a)
Approval of the minutes 

b)
Call for new agenda items

c)
Work in new agenda items

d)
Announcements

Essay Questions 

1. What treatment groups do you think you would find hardest to lead? Why?  How would you need to change in order to lead such a group? What special skills might you need?

2. Recall the beginning of a group. What skills did you or the leader use to put you more at ease? What other skills might have been used? 

3. Imagine yourself participating in a self-help group and in a therapy group. How would you likely feel and react in both types of groups at the beginning? Compare and contrast the two experiences.

4. How do you feel about written group agendas? Make a case for why a verbal agenda would be better and why a written agenda would be better.

5. What are some of the strategies you would use for trying to overcome the ambivalence and resistance of involuntary clients in a group for men who batter? Be as specific as possible. 
CHAPTER 8

Assessment
CHAPTER SUMMARY
Although assessments are made throughout all stages of a group’s development, they are often concentrated in the latter portions of the beginning stage and the initial portions of the middle stage. This is the time when the worker and the group members are planning intervention strategies to achieve the goals they have agreed on in the planning and beginning stages of the group.</para> <para>This chapter describes assessing the functioning of individual group members, the group as a whole, and the group’s environment. When assessing individual members, the worker examines intrapersonal, interpersonal, and environmental areas of each member’s functioning. In addition, the worker examines each member’s functioning in relation to what the member can contribute to the group, what needs the member brings to the group, and what intervention plans are most likely to be successful in helping the member alleviate concerns and problems. A number of methods that can be used separately or in combination for assessing the functioning of individual members are presented in this chapter.</para>
<para>To assess the group as a whole, the worker focuses on the four areas of group dynamics described in <link olinkend="ch03" preference="0">Chapter 3</link>. These are (1) communication and interaction patterns; (2) cohesion; (3) social integration; and (4) the group’s culture. Several methods for assessing the group as a whole are described.</para> 

<para>Because group work practice occurs within the context of a larger service delivery system, it is essential to consider the effect of the environment on groups’ functioning. To make a thorough assessment of a group’s environment, it is suggested that the worker assess the sponsoring organization, the inter-organizational environment, and the larger community environment in which the group functions. After explaining the potential effects of each of these aspects of the environment on the group, the chapter describes the linkage between assessment and intervention.

</para></summary>
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Engage Diversity and Difference in Practice 

Advance Human Rights and Social, Economic, and Environmental Justice 

Engage in Practice-Informed Research and Research-Informed Practice 

Engage in Policy Practice 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities 

Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities

LEARNING OBJECTIVES
· Define and describe the assessment process.
· Cite examples of methods for assessing the functioning of group members.
· Explain methods for assessing the functioning of the group as a whole.
· Identify methods of assessing the group’s environment.

CHAPTER OUTLINE
Conducting Effective Assessments


Focus on Group Processes


External Constituencies and Sponsors

The Assessment Process


How Much Information?


Diagnostic Labels


Assessment Focus


Relationship of Assessment to the Change Process and Problem Solving


Assessing the Functioning of Group Members

Methods for Assessing Group Members

Assessing the Functioning of the Group as a Whole


Assessing Communication and Interaction Patterns


Assessing Cohesion


Assessing Social Integration


Assessing Group Culture

Assessing the Group’s Environment


Assessing the Sponsoring Organization


Assessing the Inter-Organizational Environment


Assessing the Community Environment

Linking Assessment to Intervention
Summary

TEACHING TIPS
There are a wide variety of measures described in the chapter. The instructor can use any of these to illustrate the process of assessment and to give students practice in assessment strategies. Because many of the assessment strategies and measures for assessing individual group members are often covered in other practice courses, I tend to focus on the tools that are described in the chapter for assessing the group as a whole, and a group’s environment. To use some of the tools such as a chart for recording frequency of group interaction (Figure 8.3) or a sociogram (Figure 8.4) it is necessary for the instructor to conduct a group in class. This can be done by either having the instructor lead a group, or asking for a student volunteer. I frequently use a fishbowl procedure where a group is formed and led while other members of the class sit outside and around the group and use the assessment tools. You can also break the class into two or more smaller groups and have everyone participate in the groups and then have the members of each group use the tools to rate their experiences. Sometimes, I also use the session evaluation form which you can find in Chapter 14 (Figure 14.3) when having members assess the groups as a way to illustrate using evaluation tools throughout a group experience. You can also copy Figure 8.6 and use it as an example of how to do a treatment plan, and then have members do a plan for themselves or another member based on their experience in the classroom group.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1.    Have members of the class describe and discuss their experiences assessing group

       members. If they lack experience in groups they can discuss their experiences with

       individual assessment, and then apply those experiences to a group. Another alternative is

       to use a group situation supplied by the instructor.

2.    Have members describe and discuss different problematic group roles such as the

       scapegoat, talkative member, and gatekeeper, and how to address these problematic roles.

3.    Have members recall when they were in groups that had a high or a low level of cohesion

       or social integration. Then discuss what contributed to low levels of cohesion and social

       integration, and how to change the low levels.
Class Assignments
Class 8 Exercise: Assessing problem solving and coping
Form learning groups of 4 to 5 classmates and appoint a leader and a process recorder. The leader should then ask students to recall a time they were under great stress and the coping skills that they used during this time. The members can work in silence writing down brief notes that respond to the questions that follow. Then, the leader can facilitate a discussion of the other questions. After completing these tasks the leader or another volunteer should review and summarize the responses and prepare a brief presentation for the entire class. When the presentations by representatives of each group are made the instructor can compare and contrast different coping styles. It can be fun to use birds or animals as symbolic representations of different coping styles. For example, if using animals, the lion can be used to symbolize an aggressive style, the aardvark can be used to describe an avoidance style (the aardvark sticks his head in the ground); a sloth can be used to describe the coping style of procrastination, and so forth. The instructor can also discuss how current dysfunctional coping skills are sometimes linked to coping skills that were functional in early development.
Questions to be completed by each member of the learning group

1. What was the situation you were coping with?

2. What coping skills did you rely on?

3. When do you first remember using these coping skills?

4. Are the coping skills you used similar to the coping skills used by any other member of

    your family?

Questions to be addressed and discussed by the whole learning group

1. What was similar and dissimilar about the coping situations?

2. What was similar and dissimilar about the coping skills that were used?

3. To what extent were group members able to link the coping skills used to earlier

    formation of coping skills?

4. To what extent were members able to see connections between their own coping skills

    and the coping skills of family members?

5. What did you learn about coping skills that you can apply to the members of the groups

    you are currently leading or will lead?
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ASSESSMENT ITEMS
eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. To avoid observer fatigue when measuring communication and interaction, sampling procedures are used in place of continuous recording. If a behavior is recorded every time it occurs, the procedure is known as:

a) 
Time sample recording

b) 
Frequency recording

c) 
Interval recording

d) 
Event rating

2. If a behavior is recorded for a specific interval of time, the procedure is known as:

a) 
Time sample recording

b) 
Event recording

c) 
Frequency recording

d) 
Interval recording

3. If a behavior is recorded at a particular time, the procedure is known as:

a) 
Time sample recording

b) 
Sequence recording

c) 
Frequency recording

d) 
Interval recording

4. Schulman has identified the group member who receives much negative attention and criticism from the group and is blamed for a host of defects and problems as the:

a) 
Help seeker

b) 
Scapegoat

c) 
Aggressor

d) 
Blocker

5. Assessing the group's environment does not include 

a)
The group meeting room 

b)
The community environment

c)
The inter-organizational environment

d)
The organization that sponsors the group

6. Measures for assessing social controls and group culture include

a)
 Semantic differentials 

b)
A sociogram

c)
SYMLOG

d)
A group cohesion scale

7. The name of a measure of cohesion is

a)
A sociogram 

b)
A pie chart

c)
A semantic differential

d)
The Hill Interaction matrix

8. Principles of data collection do not include

a)
Stick with one data collection method 

b)
Discuss data collection with a co-leader or a supervisor

c)
Structure data collection measures so that it can be obtained quickly and efficiently

d)
Avoid biasing data

9. Assessing the functioning of group members does not usually include

a)
The intrapersonal life of the member 

b)
The interpersonal life of the member

c)
The environment in which the member functions

d)
The member's functioning in previous groups

10. Issues faced when collecting data about group members do not usually include

a)
The assessment focus 

b)
Whether to use diagnostic labels

c)
How subjective the data collection should be

d)
How much data to collect

11. Methods for assessing group members do not usually include

a)
Members' self-observations 

b)
Worker observations

c)
Having observers in the group

d)
Report by others

12. Member's self-observations can include

a)
Role plays 

b)
Self-anchored rating scales

c)
Logs and diaries

d)
Self-monitoring

13. Worker observations include

a)
Naturalistic observations 

b)
Simulations

c)
Self-anchored rating scales

d)
Program activities

14. According to Benne and Sheats (1948), a typology of role behavior includes

a)
Group task roles 

b)
Group building and maintenance roles

c)
Worker roles 

d)
Individual roles

15. Helping members with dysfunctional roles does not include

a)
Keeping in mind that all behaviors have meaning 

b)
Point the behavior out to the group in an assertive manner

c)
Ask the group how they experience the member's behavior

d)
Ask the member displaying the behavior to consider the feedback of other members 

16. When emotionally charged behaviors arise in the group what member usually intervenes?

a)
Rescuer 

b)
Talkative member

c)
Opinion seeker

d)
Harmonizer

17. When a taboo subject is being raised in the group a member in this role often intervenes:

a)
Help seeker 

b)
Gatekeeper

c)
Harmonizer

d)
Rescuer

18. When using logs and diaries

a)
The member should be able to record whatever they like 

b)
The worker can ask the member to record certain information

c)
It is not a good idea to use them to identify problems

d)
The worker should realize that they are more accurate than many other data collection methods

19. Triangulation is

a)
A good way to collect data 

b)
Confusing because there is more than one data source

c)
A technique that is used in family therapy

d)
A technique that is hard to use in group work

20. When creating simulations the worker should not
a)
Develop several realistic situations that members are likely to encounter in their lives 

b)
Enumerate possible responses to these situations

c)
Evaluate the responses in terms of which is easier to perform

d)
Develop a measurement format

21. Rapid assessment instruments should not be 

a)
Reliable  

b)
Valid

c)
Used with all populations

d)
Used by social workers with little training in test administration 

22. Program activities

a)
Can be used for assessment purposes 

b)
Should not be used in assessment

c)
Should only be used when considering cultural heritage

d)
Are not games 

23. Assessing the sponsoring organization does not include

a)
The organizations service technology 

b)
The organizations resources

c)
The attitudes and practices of the agency with regard to service delivery

d)
The worker's status in the agency

24. Assessing the community environment includes

a)
Focusing on the attitudes of the community toward the problem the group proposes to address 

b)
Examining the housing stock of the community 

c)
Examining the transportation system

d)
Looking to the community density

25. Matching different levels of assessment to selected interventions leads to

a)
The worker relying on familiar interventions 

b)
Better member understanding of the assessment process

c)
A focused multidimensional treatment plan

d)
A focused unidimensional plan

Essay Questions 

1. Imagine you are leading a group of parents of young children. Three of the parents mention they are having difficulty handling their children’s temper tantrums. What steps would you take to help the parents develop a chart to monitor their children’s behavior? How would you encourage other group members to assist in this process? Prepare a monitoring chart that you could use as an example in the group.
2. Using Figure 8-3, observe a committee meeting or other task group and record the frequency of interaction among members. Were you able to identify distinct subgroups? Did your observations help you identify task and socioemotional leaders within the group? Was there a scapegoat? On the basis of your observations, speculate on why some members spoke more frequently than others.

3. Interview the executive director of a social service agency. Inquire about the mission and goals of the agency and the types of group services offered to the agency’s clients. How do the group work services that are offered reflect the mission and goals of the agency? Ask the director what types of group services would be considered as outside the mission and goals of the agency. Ask about the extent of influence of the agency’s board of directors on the group work services that are offered. Also, inquire about the effect of any formal or informal interagency service arrangements and the influence of the larger community on group work services in the agency. 

4. Choose a group in which you are currently involved. Prepare a written assessment that focuses on a problem experienced by (a) one member of the group, (b) the group as a whole, and (c) the group in interaction with its environment. Using Figure 8-6, select appropriate interventions and prepare a treatment plan to address each level of problem.

5. Pick a community in which you work or where you have your field placement. Make an assessment of the interagency environment and the community environment as it relates to needing more treatment groups in the agency where you work. What types of groups might you plan to lead? 
CHAPTER 9

Treatment Groups: Foundation Methods

CHAPTER SUMMARY
The middle stage of treatment groups is the period in which members focus on the goals they have contracted to achieve in the group. This chapter focuses on seven fundamental tasks that all workers perform while leading treatment groups during their middle stage. The first task is to prepare for group meetings. The second task includes determining the optimal amount of group structure to help members meet their needs. The third task, involving and empowering group members, includes building on members’ strengths and their commitment to the group as a whole. The fourth task, helping members to achieve agreed upon goals, includes (1) keeping members aware of goals they have contracted to achieve, (2) developing treatment plans, (3) overcoming obstacles to members’ work on treatment plans, and (4) helping members carry out their treatment plans. The fifth task includes using empirically based treatment methods when they are available so that workers can become effective evidence-based practitioners. The sixth task, working with reluctant and resistant group members, includes a discussion of constructive uses of confrontation. The chapter concludes by focusing on the tasks of monitoring and evaluating the group’s progress.
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Engage Diversity and Difference in Practice 

Advance Human Rights and Social, Economic, and Environmental Justice 

Engage in Practice-Informed Research and Research-Informed Practice 

Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities 

LEARNING OBJECTIVES
· Learn about the steps in preparing for group meetings during the middle stage.

· Explore options for structuring the group’s work.

· Explain how to involve and empower group members to achieve their goals.

· Learn techniques for working with reluctant or resistant group members.  

CHAPTER OUTLINE
Middle-Stage Skills


Preparing for Group Meetings


Structuring the Group’s Work


Involving and Empowering Group Members


Helping Members Achieve Goals


Using Empirically Based Treatment Methods in Therapy Groups


Working with Reluctant and Resistant Group Members


Monitoring and Evaluating the Group’s Progress
Summary
TEACHING TIPS
This first chapter on leading treatment groups during the middle phase is a good time to focus on basic leadership skills such as problem solving and role playing. The instructor can lead a problem solving group by using a fish bowl procedure (having class members who are not in the problem solving group sitting in a large circle surrounding members of the problem solving group). Alternatively, the instructor can use the exercise described later in this chapter. The instructor can also direct a role play or a mini psychodrama using a student’s struggle to be an effective student, or a field placement case example as the basis for the role play. This is also a good point in the semester to focus on program activities. The instructor can bring in therapeutic games, and describe and have students participate in different program activities that may be done with children, adolescents, and older adults. There are many books and manuals that contain program activities, some of which are listed in Appendix G. The instructor may also want to engage students in a discussion about the reluctant or involuntary clients they are working with in groups in their field placement settings. Instead of lecturing about the strategies for working with these clients described at the end of chapter 9, this discussion can provide an opportunity to make the material applicable to students’ field placements.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1.    Have students describe and discuss their own attempts to make lifestyle changes (ex.

       losing weight), and the difficulties and challenges they faced when engaging in these

       efforts. Then, highlight and generalize the strategies that students found to be effective in

       making changes in their own lives and apply them to the group context.

2.    Have students discuss their own feeling of ambivalence, reluctance, and adverse reactions

       to change.

3.    Have students describe their fears about working with ambivalent, reluctant, and resistant

       clients, the strengths and weaknesses of their practice skills in this area, and the strategies

       they could use for improving their skills.
4.    Have students develop a program activity for a population of their choosing in small

       learning groups, and then have them share these activities with the class.
Class Assignments
Class 9 Exercise 1: Problem Solving in Treatment Groups
This exercise is designed to have you practice leading or participating in a problem solving group. Form a learning group of 4 to 8 classmates. Select a leader and a process recorder. Ask for a volunteer with a problem that he/she would like to resolve or a person with a lifestyle change he/she would like to make (e.g. loosing weight, exercising more etc.).
1. Conduct a group interview with the person with the problem.

2. Have the person describe the conditions under which the problem occurs.

3. Together with the person, identify one or more goals.

4. Have members develop and write down tasks necessary to achieve the goals.

5. Use a go round to have members describe one task until all tasks have been described.

    (Have members avoid evaluating the tasks.)

6. Encourage any new suggestions or combinations of suggestions.
7. Have the member with the problem evaluate the solutions in terms of potential usefulness,   

    available resources, significant barriers, possible risks, or other personal consequences, and the 
    likelihood of completion.

8. Have the member decide on what tasks will be done. Develop a feedback and monitoring plan.

Note: this is a variation on problem solving where instead of generating solutions (which is commonly done in task groups), the group is generating tasks that a member may select to work on in the process of resolving a concern or problem. The instructor may want to make note of this difference with students before or after the exercise.
Class 9 Exercise 2: Role Play of a Treatment Group
This exercise is designed to give you a chance to practice role playing in a group. Form a learning group of 4 to 6 classmates. Choose a leader and a process recorder. The leader should then guide the group using the following steps.
1. Distribute the “role cards” handed out by the instructor. Plan together a session agenda or the 

    activities that will be done in the group.

2. Have members play (and elaborate on) the roles described in the role cards while carrying out   

    the agenda or activity developed for the group session.

3. Conduct the group for 15 minutes, or until all members have had a chance to participate at least 

    a few times. Do not worry about getting through the entire agenda that your group created for 

    the group session.

4. Stop the group and process the action by asking members to describe what it was like playing 

    each role, having members describe if they have seen similar roles played by members of  

    groups they have led or participated in, and by having the leader comment on what it was like     

     to work with members playing these types of roles.

5. Provide the leader with feedback using the group leadership evaluation form.
Note: For this exercise the class instructor should select a type of group he or she is familiar with and prepare index cards ahead of time with descriptions of the roles that members could play in such group. These are the “role cards.” The instructor may choose any type of group they are familiar with (ex. social skills children’s group, adolescent group, anger management group, caregiver support group, parenting group). The instructor can choose to handout instructions for leading or participating in the group or have the members of the group decide on this as described in the previous instructions. The instructor can also give the leader an agenda or a program activity to use during the role play. Remember, however, that the focus of the activity for this week is the middle phase of a group, and members of the learning group should be instructed to act as if they have met together for awhile and this is a middle phase session.
Class 9 Exercise 3: Treatment Group Case Example
Anne is a social worker for Parsons Child and Family Center, an agency which provides residential treatment services to adolescents in community based group homes. Most of the adolescents who have been placed in the homes have emotional and behavioral problems that have proven to be too difficult for their parents to manage, or who can not be maintained safely in foster care. The residences are segregated by gender. Anne holds group sessions with the adolescents in each residence three times each week. These groups are called “residential meetings.” The groups vary in size, depending upon the number of residents in each house. The groups are open membership and time unlimited, although many of the clients live in the homes for about twelve months. At times there is fluctuation in membership, as clients occasionally are hospitalized, or are discharged to a more or less restrictive setting and new members are placed in the residences. The girls in one residence have recently started to act out with increasing frequency and they have even begun to engage in dangerous behaviors such as running away. This behavior can not be tolerated because it is very dangerous. Two girls, Marela and Tamika, have a history of acting out and seem to be the instigators. These two girls are at risk of being placed in a more restrictive setting. Anne has started today’s residential meeting by focusing on an event that happened the previous night. Four of the girls, Marela, Tamika, Kim, and BJ, had left the group home after dinner and did not return until the next day. Anne stated that the purpose of today’s group was to help the girls examine their behavior, to think about what the potential consequences might be, and to help them make choices. The two girls who were the leaders, Marela and Tamika, both said that they did not have to talk about anything that they did not want to talk about because Anne had told the group members on a number of occasions that they could set the agenda for the residential meetings. Anne responded that the group was for them, and that they certainly could not be made to discuss anything they did not want to talk about. However, Anne also explained that the situation in the group home had escalated to a point that if changes did not occur, it was likely that some of the girls would be placed in more secure settings where they would have far fewer privileges and freedoms. Anne said that she would like to prevent this from happening, and that she hoped the girls would make choices now that would preserve their ability to make choices in the future. Anne said that it was impossible for her to make them to behave differently, but that she would like them to take steps to reach the goals for themselves that they had talked about previously in the group, rather than having them sabotage the gains they had already made. Anne also pointed out to Kim that she had the stated goal of being a singer, and to BJ that she wanted to become a veterinarian. She poised a question to the group. How are their current behaviors going to affect their future goals? Kim began to discuss her fears about the future, and worried how her behavior might be affecting her life while Marela and Tamika simply looked on. Then, Marela and Tamika began to voice some complaints they had about the way they were treated in the residence by members of the child care staff.
1. Pick a leader of the discussion and a recorder of group process.

2. What might the worker do at this point to help Marela and Tamika?

3. What kind of resistance and reluctance might the worker receive at this point, and how

    might she deal with it?

4. What type of planning might the worker do for the next session?

5. What type of activities or exercises might be useful?

Note: The instructor may want to have students read the book by Malekoff (2014) that focuses, in part, on working with resistant and reluctant teens, or books about working with reluctant and resistant clients in general.
ADDITIONAL RESOURCES
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ASSESSMENT ITEMS

eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. When the worker reaches out to the members to let them know that their ideas, opinions, and feelings are valid and encourages them to express their concerns and feelings regarding their treatment plans, that worker is assuming the __________ intervention role.

a) 
Broker

b) 
Educator

c) 
Enabler

d) 
Advocate

2. When the worker identifies community resources that may help clients carry out their treatment plans and helps the group member access those services, that worker is assuming the __________ intervention role.

a) 
Broker

b) 
Enabler

c) 
Mediator

d) 
Educator

3. When the worker presents new information to help resolve members’ concerns, demonstrates and models new behaviors, and helps members practice ways to behave in problematic situations, that worker is assuming the __________ intervention role.

a) 
Advocate

b) 
Mediator

c) 
Enabler

d) 
Educator

4. If the worker’s attempts to act as a broker and refer members to needed services fail and the members cannot receive the needed services, that worker may assume the __________ intervention role and assist the members in obtaining necessary services.

a) 
Educator

b) 
Advocate

c) 
Mediator

d) 
Enabler

5. The middle phase of group work is characterized by an initial period of

a)
Working hard on problems facing the group 

b)
Testing, conflict, and adjustment

c)
Uncertainty and tentativeness

d)
Program activities

6. During the middle phase, activities that the worker does not typically perform include

a)
Preparing for group meetings 

b)
Working with reluctant group members

c)
Monitoring and evaluating the group's progress

d)
Defining the group's purpose

7. Selecting program activities does not usually include

a)
Specifying program activities that are consistent with the group goals 

b)
Specifying the objectives of the program activity

c)
Creating the time or space needed to do the activity if they are not available

d)
Selecting the program activity that is best suited to achieve the objectives specified

8. List potentially relevant program activities according to all of the following except the members'

a)
Age 

b)
Creativity

c)
Skill level

d)
Attention span

9. The therapeutic benefits of the activity depend on

a)
Its length 

b)
How it is used by the worker

c)
How challenging it is

d)
Whether the members are willing to share their feelings about it

10. Structuring the groups work is

a)
Not needed 

b)
Recognized as a necessary ingredient of group work

c)
A choice of the worker

d)
A choice of the members

11. Structuring the group's work does not usually include

a)
Giving attention to apportioning time for ending meetings 

b)
Helping members progress toward goals

c)
Creating an agenda that the worker makes up on his or her own initiative

d)
Attending to transitions between group activities

12. When setting agendas during the middle phase the worker should not
a)
Do it verbally 

b)
Hand out a written agenda

c)
Discourage changes in the agenda

d)
Make members aware of how much time is available for each agenda item

13. Most of the available evidence is for

a)
Long-term structured groups 

b)
Time-limited structured groups

c)
Long-term unstructured groups

d)
Time-limited unstructured groups

14. Long-term groups

a)
Are rarely recommended in the literature 

b)
Should be condensed into short-term groups

c)
Are recommended for support through life transitions

d)
Can cause a lot of dropouts

15. When considering how much structure to use in a group

a)
Members’ needs should be the primary consideration 

b)
How much time is available should be the primary consideration

c)
What the worker wants to get done in the group should be given primary consideration

d)
Short-term groups should be given primary consideration

16. Ways to empower and involve members in a group do not include

a)
Showing workers belief in members' strengths even if they are mandated 

b)
Acknowledging obstacles and difficulties to goal achievement

c)
Praising members for reaching out to each other

d)
Making sure that members know the boundaries in which they are free to participate

17. Helping members to achieve goals does not usually include

a)
Reminding members of the goals they have for themselves 

b)
Developing treatment plans

c)
Doing some aspects of goals that members find difficult to do by themselves

d)
Overcoming obstacles to members' work 

18. Working with reluctant and resistant group members does not usually include

a)
A nonjudgmental, accepting and safe group environment 

b)
Uncovering feelings and thoughts that underlie members' resistant behaviors

c)
Allowing and encouraging members to keep talking about their resistance

d)
Dramatizing naturally occurring consequences

19. Constructive confrontations should not be

a)
Solicited rather than imposed 

b)
Timed so that members can experience the full effect of the intervention

c)
Evaluative of members' specific behaviors

d)
Done gently

20. The most important thing a worker can do with resistive members is

a)
Be a good listener 

b)
Believe that he or she can be helpful no matter what the circumstances

c)
Maintain a therapeutic stance

d)
Not worry about being confrontive

21. When working with resistant group members it is important to

a)
Maintain a sense of humor 

b)
Levy sanctions 

c)
Confront all false statements immediately

d)
Ask members why they are there

22. Problems with contracts can include

a)
Goals are too specific 

b)
Goals are set only after careful assessment

c)
Goals are focused on long-term problems that members really care about

d)
Goals are appropriate for the current stage of treatment

23. Workers can spend a lot of time working only with one member

a)
If the member is in crisis 

b)
If the work is generalized to the problems of other members

c)
If the member needs the time

d)
If a member has been quiet and now speaks up about a problem

24. Tasks to help members achieve goals do not usually include

a)
Experiential tasks 

b)
Incremental change tasks

c)
Observational or monitoring tasks

d)
Large tasks designed to achieve goals 

25. Tasks cannot be

a)
Individual 

b)
Transferable

c)
Reciprocal

d)
Shared

Essay Questions 
1. You are preparing to lead a socialization group in an afterschool program for third- and fourth-graders. Develop three program activities that are age-appropriate. Prepare a list of materials that you would need to have on hand to conduct the activities. Write a paragraph describing the benefits of each of these activities for members. Describe a variation on one of the activities (or an additional program activity) that would help members develop problem solving skills. Describe a variation that would help members develop expressive skills.
2. Develop a written session agenda for an educational group for individuals who want to be foster parents. Develop a written agenda for the meeting of a task group in which you participate.
3. Identify a social action group in your community. Observe the extent to which members are involved and active. To what extent do the leaders and other active participants help all members feel empowered to work toward a particular group goal? If you were the leader, how would you have run the meeting differently to help empower members?
4. Develop a written group contract for outpatients meeting in a community mental health center. In addition, give an example of a contract that one member might make with (a) the group as a whole, (b) the group’s leader, and (c) another member.
5. Think of a group where there are many resistant and/or involuntary group members. This could be a group for those who have just detoxed from alcohol or drugs, a group of men who batter, etc. Describe some of the techniques you would use with this group, and place them in the order you would likely use them in the group. 
CHAPTER 10

Treatment Groups: Specialized Methods

CHAPTER SUMMARY
<para>This chapter focuses on specialized intervention methods that can be used during the middle stage of treatment groups. The methods are commonly used to intervene at the level of (1) the group member, (2) the group as a whole, and (3) the environment in which the group functions. Interventions at the level of the group member can be subdivided into those that deal with (1) intrapersonal, (2) interpersonal, and (3) environmental concerns. Interventions in the group as a whole can be subdivided into those that focus on (1) communication and interaction patterns, (2) attraction for its members, (3) social integration, and (4) culture.</para> <para>The chapter concludes with an examination of interventions to change the environment in which a group functions, an important, but often neglected, area of group work practice. Discussion of interventions in this portion of the chapter includes ways to (1) increase agency support for group work services, (2) develop links to interagency networks, and (3) increase community awareness of social service problems that can be alleviated by group treatment.

CSWE COMPETENCIES FOUND IN THIS CHAPTER

Engage Diversity and Difference in Practice 

Engage in Practice-Informed Research and Research-Informed Practice 

Engage in Policy Practice 

Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities 

LEARNING OBJECTIVES

· To provide an overview of intrapersonal, interpersonal and environmental interventions when working with individual group members.
· To describe methods for intervening in the group as a whole.
· To increase students awareness of environmental interventions that can foster social group work services in agencies and organizations in which they work.
· To demonstrate the use of role playing, program activities and other methods of intervention in the middle phase of treatment groups.

CHAPTER OUTLINE 

Overreliance on Specialized Methods

Intervening with Group Members


Intrapersonal Interventions


Identifying and Discriminating


Recognizing Associations


Analyzing the Rationality of Thoughts and Beliefs


Changing Thoughts, Beliefs, and Feeling States


Interpersonal Interventions


Learning by Observing Models


Environmental Interventions


Connecting Members to Concrete Resources


Expanding Members’ Social Networks


Contingency Management Procedures


Modifying Physical Environments

Intervening in the Group as a Whole


Changing Communication and Interaction Patterns


Changing the Group’s Attraction for its Members


Using Social Integration Dynamics Effectively


Changing Group Culture


Changing the Group Environment


Increasing Agency Support for Group Work Services


Links with Interagency Networks


Increasing Community Awareness
Summary
TEACHING TIPS
This week there is a wealth of opportunities for instructors to have students practice some of the intervention strategies used in the book. For example, the course instructor can play a CD of systematic relaxation or guided imagery and have members discuss their reactions to it. The instructor can lead one or more role plays, and extend the role plays to a “mini-psychodrama” by using some of the role play techniques described in the book. The instructor can also bring in program activities, engage students in them, and then lead a discussion of their therapeutic benefits and limitations.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1. Ask class members to describe their experiences with role playing, and what their reactions   

      are to using role playing strategies with adults. Focus on fears and obstacles and how to 
      overcome them.

2. Ask members to describe their experiences with some of the different intervention strategies 
      for working with individual group members. For example, ask them if they have had any    

      experience using guided imagery, visualization, deep breathing, or progressive muscle 
      relaxation.

3. Have members describe group experiences where group as a whole dynamics were less than 
      ideal, and talk about strategies for changing the dynamics that were observed.

Class Assignments

Class 10 Exercise 1: Practicing Role-playing and Psychodramatic Techniques
Form a learning group of 5-8 members. Appoint a process recorder but not a leader. Ask for a volunteer who is willing to describe a stressful situation in his/her life or in the life of a client in a field or work setting. The member who volunteers leads the group and choreographs the action. Start with a simple role play, with the volunteer playing the person with the problem and another member playing the worker. Then, build and elaborate the role play by trying out the role play procedures described in Table 10-1. A variation on this exercise can have the classroom instructor lead the role play with 5-8 members sitting in a group and the other members of the class sitting in a fish bowl around the group observing the action. After variations on the role play have been enacted using the different role play procedures described in the text, a second student can be asked to volunteer and the procedure can be repeated, or if there is not enough time, simply discuss the students’ reactions to using the various role play procedures.
Note: The instructor should be careful not to turn the class into a therapy session. To avoid this, the instructor may want to limit students’ discussion to stressful situations related to school problems such as feeling overwhelmed by school, field, family, and work responsibilities.
Class 10 Exercise 2: Separating cognitive, emotional, and physical responses
This exercise is designed to give you practice in identifying and separating cognitive, emotional,
and physical responses to emotionally charged situations. This may help you understand what it

is like for clients who are asked to do this in groups. It is also designed to help you practice and

better understand cognitive and emotional restructuring processes.
Form a learning group of 5 classmates. Appoint a leader and a process recorder. Members

of the learning group should be directed to take five minutes in silence to respond individually to

the following situations, describing what they would be likely to 1) think, 2) feel, and 3) do.

Blamed by someone you like and trust for something you did not do and having that person insist

you did it.
Think

Feel

Do

Learned about the death of one of your parents.
Think

Feel

Do

Told that you have a life-threatening illness.
Think

Feel

Do

Having a person get ahead of you in the supermarket line.
Think

Feel

Do

Learning that you got a poor field evaluation and that your status in the program may be 
jeopardized.

Think

Feel

Do
Discuss each of your responses with your learning subgroup, with particular emphasis on the similarities and differences in your responses to the situations, and clearly separating cognitive (thinking), emotional (feeling) and behavioral (doing) responses. For each scenario discuss learning group members’ preferences for particular intrapersonal, interpersonal and environmental intervention strategies for helping them cope with the situation. Refer to the textbook for guidance about the type of intervention strategies that could be used. Compare and contrast the strategies preferred by the different members of the learning group. Then discuss the implications of these different preferences for tailoring intervention planning to accommodate the preferences and unique needs of individual clients during the middle or work phase of treatment groups.

1. Form a small group and choose a leader. Have each member identify one situation that

    causes anxiety. Have the leader help each member construct a hierarchy of situations

    related to the source of anxiety. Using the progressive muscle relaxation technique, have

    the members achieve a relaxed state. Then have them visualize each item in the

    hierarchies they have created. Encourage members to go at their own pace and to return

    to a less anxiety-provoking situation as soon as they become anxious.
2. Design and make your own audiotape or videotape to help you and other group members

    achieve positive cognitive imagery and a relaxed state. Choose relaxing music, sounds, or

    scenes from nature that you think would help someone relax. Play your tape for members

    of the group. What images did your composition evoke?
3. How would you design a session for the middle phase of a social skills group for children

    who are age 7-8? What interventions or program activities would you use to increase the

    quantity and quality of social interactions among the members?
4. Form a small group of members who are willing to experiment with role playing. Have

    each member spend a few moments writing a short case scenario that illustrates a client

    problem. Choose some scenarios, assign roles to members of the group, and role-play the

    situations. Have members discuss how they felt about playing the roles.
5. Assume you have been running an open membership group in an agency of your choice.

    The group has had some difficulties getting referrals, and you are concerned that you will

    not have enough members to run a viable group. What interventions could you carry out

    to increase agency support for the group? What interventions could you carry out to

    increase support for the group in other organizations or in the community?
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ASSESSMENT ITEMS

eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. Interventions that focus on members’ cognition and affects–that is, their thoughts, beliefs, values, feelings, sensations, and emotions–are called

a) 
Intrapersonal

b) 
Interpersonal

c) 
Cognitive

d) 
Environmental

2. Interventions that focus on members’ relationships with others within and outside the group are called

a) 
Interpersonal

b) 
Intrapersonal

c) 
Psychodynamic

d) 
Introspective

3. A cognitive technique that is used to help members see situations or problems from another point of view by changing the conceptual or emotional setting is called 

a) 
Thought stopping

b) 
Reframing

c) 
Flooding

d) 
Stress inoculation

4. A role-play procedure where a member uses his or her experiences and plays the protagonist is known as the __________ procedure.

a) 
Sculpting

b) 
Monodrama

c) 
Own role

d) 
Soliloquy

5. A role-play procedure during which the worker stops the action before it is finished and interviews one or more actors, asking them specific, detailed questions designed to elicit particular thoughts and feelings is known as a(n) __________ procedure.

a) 
Autodrama

b) 
On-the-spot interview

c) 
Sharing

d) 
Mirror

6. A role-play procedure in which a group member plays multiple roles which represent the different ways members view themselves or the different ways others view a member is known as

a) 
Doubling

b) 
Sculpting

c) 
Mirroring

d) 
Autodrama

7. Interventions that are focused on the psychosocial and physical space in which a member functions are called

a)
Interpersonal interventions 

b)
Environmental interventions

c)
Systems interventions

d)
Intrapersonal interventions

8. Intrapersonal interventions do not include

a)
Identifying and discriminating between thoughts, feelings, and behaviors 

b)
Role playing

c)
Recognizing associations between thoughts, feelings, and behaviors

d)
Analyzing whether thoughts and beliefs are rational

9. Changing belief systems does not include

a)
Having members examine the experiences on which thoughts and beliefs are based 

b)
Helping members get feedback from others in the group

c)
Helping members examine the way past experiences were construed

d)
Helping members get feedback from their family

10. Interventions to change thoughts, beliefs, and feelings states usually do not include

a)
Expanding social networks 

b)
Visualization and cognitive imagery

c)
Cognitive self-instruction 

d)
Cognitive restructuring

11. Interpersonal interventions do not include

a)
Flooding 

b)
Modeling

c)
Role playing

d)
Psychodrama

12. The major components of observational learning include

a)
The level of attention of the observer 

b)
The extent to which the observer retains what is learned

c)
The vividness of the model

d)
The motivation of the member who is observing

13. Role play procedures do not include

a)
Mirroring 

b)
Doubling

c)
Role reversal

d)
The double chair

14. Supportive role play procedures include

a)
Own role 

b)
Mirror

c)
Sculpting

d)
Role reversal

15. Environmental interventions do not include

a)
Connecting members to concrete resources 

b)
Changing the group's climate

c)
Planning physical environments

d)
Expanding social networks

16. Making referrals for members with severe disabilities usually does not include

a)
Arranging escort services or transportation 

b)
Involving family members

c)
Checking to see that the member has reached the referral source

d)
Calling the referral source to let them know the member may be coming

17. Contingency management procedures do not include

a)
Positive reinforcement 

b)
Negative reinforcement

c)
Sanctions

d)
Situations to stay away from

18. Intervening in the group as a whole generally does not include

a)
Changing interaction patterns 

b)
Changing the group's attraction for its members

c)
Changing group norms

d)
Changing intervention plans

19. Changing the group's environment usually does not include

a)
Increasing agency support for group services 

b)
Meeting with group leaders who lead similar groups

c)
Linking with interagency networks

d)
Increasing community awareness of the group

20. To increase agency support for a group it is not necessary to

a)
Trace the history of changes to agency services 

b)
Know the current needs and future plans of the agency

c)
Learn about board members backgrounds

d)
The value orientation and decision-making style of the administrator or supervisor

21. Changing group culture is not done by

a)
Challenging commonly accepted beliefs and ideas held by members 

b)
Pointing out taboo areas

c)
Developing a contingency contract or incentive system with members to change group cultures that are not therapeutic

d)
Helping members to discuss the group culture

22. Contingency contracts should specify

a)
How friends should behave 

b)
How family members will react

c)
How a new behavior will be reinforced

d)
The leader’s role in developing the contract

23. A network chart does not specify

a)
Active social network relationships 

b)
Inactive social network relationships

c)
Relationships that should be in the member's network

d)
Relationships outside the member's network

24. Cognitive Imagery techniques include

a)
Visualizations 

b)
Progressive muscle relaxation

c)
Implosion

d)
Flooding

25. Mindfulness meditation

a)
Helps us to see things as clearly categorized 

b)
Helps us to see things as related, interconnected, and interdependent

c)
Helps us to clarify and soothe our thinking

d)
Helps us to remember things more clearly

Essay Questions 

1. Briefly name and describe three intrapersonal therapeutic techniques to help members relax, and describe how you would use one in a group to help members with Post Traumatic Stress Disorder.

2. Assume you are leading a support group for women who have recently been widowed. Describe three ways you would help the members develop new social relationships. Refer to Figure 10-2, and diagram an example of a social network for one member. How could you help this member expand her social network? How could you encourage the group to assist in this process?

3. For a group of your choice, design three activities or interventions to increase group cohesion.

4. You are leading a structured educational group with a lot of content to be covered. During the sessions, you note that there is much leader-to-member interaction but little member-to-member interaction. How could you increase member-to-member interaction in the group?

5. Describe three strategies for working with a too-talkative male member in a mixed gender group for recently separated people. 
CHAPTER 11

Task Groups: Foundation Methods

CHAPTER SUMMARY
<para>This chapter focuses on the foundation skills, procedures, and methods needed to work effectively with task groups. Task groups have an important place in all human service organizations. Each day, meetings take place that have an important effect on what services are provided and how they are delivered. Social workers and other helping professionals are frequently called on to chair or staff committees, teams, and other task groups. When meetings are well run, members become a satisfied and cohesive team committed to achieving its objectives. Poorly run meetings, however, often lead to boredom and frustration.

</para>
<para>During the middle stage of task groups, the worker is often called on to engage in the following activities: (1) preparing for group meetings, (2) helping members share information, (3) helping all members get involved in the work of the group, (4) helping members develop ideas and information, (5) dealing with conflict, (6) helping members make effective decisions, (7) understanding the political ramifications of task groups, (8) monitoring and evaluating, and (9) problem solving.</para> <para>Problem solving is probably the single most important function of task groups. The chapter concludes with a six-step, problem solving model: (1) identifying a problem, (2) developing goals, (3) collecting data, (4) developing plans, (5) selecting the best plan, and (6) implementing the plan. In practice, these steps overlap and they are interconnected by feedback channels. Task groups repeat variations of problem solving processes during the life of the group as they perform their functions and work on the tasks that confront them.

<link preference="1" linkend="ch11sb1254g"/></para></summary>
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Engage Diversity and Difference in Practice 

Engage in Practice-Informed Research and Research-Informed Practice 

Engage in Policy Practice 

Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities 

Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities

LEARNING OBJECTIVES
· Identify the steps in leading task groups. 

· Demonstrate the process involved in making effective decisions.

· Describe how to identify problems, goals, and data in problem solving. 

· Explain how to develop, select, and implement a plan for effective problem solving. 
CHAPTER OUTLINE 

The Ubiquitous Task Group

Leading Task Groups


Leading Meetings


Sharing Information


Enhancing Involvement and Commitment


Developing Information


Dealing with Conflict


Making Effective Decisions


Understanding Task Groups’ Political Ramifications


Monitoring and Evaluating


Problem Solving

A Model for Effective Problem Solving


Identifying a Problem


Developing Goals


Collecting Data


Developing Plans


Selecting the Best Plan


Implementing the Plan
Summary
TEACHING TIPS
Students often say that they have little experience in task groups. Yet, participation in task groups often occupies a considerable amount of social workers’ time, and the amount of time spent in task groups often increases over time as social workers have increasing supervisory and management responsibilities. To illustrate the information presented in the text, it is important for instructors to share their own experiences of involvement as members, staffers, coordinators, facilitators, and leaders of task groups. Instructors can discuss their experiences of dysfunctional dynamics in committees, teams, treatment conferences, and other task groups. They can then involve students in a discussion of how these dynamics can be prevented from developing, or remedied after they have occurred. This class session presents an opportunity for instructors to model effective task group leadership. This can be accomplished by having the instructor lead a problem solving treatment group using a problem from their clinical experience or using a macro level problem such as how a task group might develop a community needs assessment. Instructors might also consider leading students in a role play of a committee, or a team in a psychiatric center where students’ role play members who are in conflict, or lack a high level of commitment to group goals.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 
1. Have students describe the conflicts they have experienced in groups. Ask students to

    determine if these conflicts were substantive or relationship oriented. Relate the way

    these conflicts were handled to the strategies for resolving conflicts that are recommended in 
    the text.

2. Ask students to describe their participation in task groups. Identify the group processes

    that made some experiences satisfying and other experiences unsatisfying. Ask members

    to discuss how unsatisfying group experiences could have been made more satisfying.

3. Have students make a list of the standing and ad hoc task groups they speculate exist in

    their field agencies, or places of employment. Review the list in relationship to the task

    group typology presented in Table 1.4 of the text. Add to the list by considering the type of 
    task groups in the typology of task groups. Ask students to go back to their field agencies or    

    places of employment and inquire about the types of task groups that actually exist in the

    setting. Discuss discrepancies between the original list and the actual list.

Class Assignments

Class 11 Exercise: Task group case example
Jose is an 18 year old man who is caught in a conflict among the school he attends, his wrap-around social worker (in the role of behavior specialist consultant), and the school district administration. Jose was referred for community-based mental health services (that provide treatment in the home, school, or community) to help him succeed in his urban high school. Jose started attending his school within the last few months. Prior to this, he lived in a cottage within a large residential treatment facility that had a school on campus. Jose has lived in residential treatment facilities for over six years. His grandmother, who raised him (mother was incarcerated for drug sale and prostitution), had trouble handling him because of his aggressive and often violent behavior probably resulting from his mother’s crack use during her pregnancy and the adverse childhood events Jose was subjected to during his early life with his mother (neglect and possible abuse). While in residential treatment, Jose was able to decrease the incidence of his aggressive behavior dramatically, although at times he was still aggressive towards peers and adults. He also carried the diagnosis of mild mental retardation and attention deficit disorder for which he was taking Adderall. When Jose turned 18, he was discharged from his placement and returned to the community. He found an inexpensive room near where his grandmother and mother (now on parole) lived. Jose decided that he wanted to attend the local high school. Although he had not attended public school in over five years, he stated that he felt tired of going to “dummy schools.” Still mandated to provide educational services for Jose, the school district placed him at his local high school in a special education class designed for students who are mildly intellectually disabled. Although Jose is very happy being in the community high school, he is not happy with being placed in this class. He recognizes that he has “learning problems,” but he does not want to be in a class with adolescents who are mentally retarded, all of whom are lower functioning than himself. After two weeks in class, Jose became verbally aggressive with the teacher’s assistant and his classmates. The school personnel (teacher, assistant principal) began to see Jose not only as mentally retarded, but as having serious emotional and behavior problems as well. They have started to believe that Jose was inappropriate for their school. Jose, on the other hand, sees his aggression as being a function of his placement in a classroom that is not to his liking. During a family meeting school personnel told his mother, grandmother, and him that he was suspended from school for two weeks or until he had a one-on-one aide with him for the entire school day. School personnel saw this as an intermediate step until a more appropriate school setting could be found by the school district administration. A treatment conference meeting was organized by the school social worker. It included Jose, his mother, grandmother and aunt, school personnel (teacher and assistant principal), a representative of the school district, the new aide, the school social worker, and the social worker from the community mental health agency. They met to discuss the problem and to make recommendations to the principal and the Committee on Special Education (they could not put new services in place on their own). The conflict can be succinctly stated as follows. Jose is in conflict with the school, as he wants to return to school immediately, and does not want an aide with him full-time. The school district does not want to pay for a private school placement, and thus is not in conflict with Jose, but with the high school representative. There is also a recognition on the part of the district representative that the school’s sending Jose home indefinitely until he obtained an aide could be viewed as a violation of his rights. Yet, school personnel did not want him back in school at all, but certainly not without full time intensive support. The social worker from the community mental health agency who was there to advocate for Jose (to ensure that the school was meeting his needs) was, nevertheless in conflict with the school about how to handle the situation. The

school social worker and the community mental health school social worker recognizes that it is the school’s responsibility to provide an appropriate educational program for Jose, and that while wrap-around services can help Jose deal with his emotional and behavioral problems, it is the school and the school district’s responsibility to meet his educational needs. Form a group. Appoint a leader and group process recorder. Answer the following questions from the point of view of the school social worker who is leading the treatment conference meeting.

· What strategies would you use in the group to help negotiate a resolution of the conflict?

· What potential difficulties do you see arising during the group meeting?

· What might be some tasks assigned to different group members in order to help resolve

this situation?

· What between-group meeting tasks might the group leader do before a follow-up group

meeting?

· How would you evaluate the effectiveness of this group?

Observe a meeting of a community group or organization. How did the group problem solve? How did the group make decisions? How did the leader involve the members in group problem solving procedures? The group has had some difficulties getting referrals, and you are concerned that you will not have enough members to run a viable group. What interventions could you carry out to increase agency support for the group? What interventions could you carry out to increase support for the group in other organizations or in the community?

ADDITIONAL RESOURCES 
Barsky, A. (2014). Conflict resolution for the helping professions. New York, NY: Oxford University Press.
<bibliomixed id="Bibbib249">Fisher, R., Ury, W., & Patton, B. (2012). <emphasis>Getting to yes: Negotiating agreement without giving in</emphasis> (3rd ed.). London, England: Random Business Books.</bibliomixed>
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ASSESSMENT ITEMS
eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. Leading task groups during the middle phase does not usually include

a)
Facilitating fact finding about issue and concerns facing the group 

b)
Dealing with conflict

c)
Making effective decisions

d)
Helping members share personal problems that may affect their work in the group

2. Ending a session of a task group does not usually include

a)
Summarizing the meeting’s accomplishments 

b)
Summarizing the issues that were not handled well

c)
Mentioning where the meeting has placed the group in terms of its overall schedule

d)
Summarizing the tasks members have agreed to accomplish before the next meeting

3. During meetings of task groups it is recommended that

a)
The leader work on easier items first 

b)
The leader work on harder items first

c)
The order of working on items does not matter

d)
Work on special agenda items first

4. When helping members to share information, which of the following steps is not recommended

a)
Ensure that all members have a clear understanding of the topic 

b)
Develop clear procedural steps

c)
Let the high status members speak first

d)
Focus by discussing one issue at a time

5. In large task groups the round robin 

a)
Should never be used 

b)
Is a good procedure to use

c)
Can be used if the large group is broken up into subgroups

d)
Is a good alternative to parliamentary procedure

6. To enhance member involvement and commitment in task groups the worker should not
a)
Assign members specific roles 

b)
Invite members' input into the agenda

c)
Be honest with members and let them know that their decisions are not binding

d)
Encourage members to participate in decision making

7. Potential disadvantages of giving members decision making authority do not include

a)
The amount of time spent in group decision making  

b)
Expectations that future decisions will also be made through group participation

c)
The possibility that group decisions could cause conflict among members who have to work together every day

d)
The fact that group decisions could be better than individual decisions

8. Group factors that inhibit ideas and creativity do not include

a)
Norms for conformity 

b)
Groups that censor controversial opinions

c)
Judgments and opinions that are expressed openly in the group

d)
Status conscious members

9. The conflicts that are most difficult to resolve in groups are

a)
Task conflicts 

b)
Relationship conflicts

c)
Content conflicts

d)
Conflicts over procedures

10. Ways to handle conflicts in the group do not include 

a)
View conflicts as detrimental to the group process 

b)
Help members to recognize conflict

c)
Encourage group norms of openness and respect for other's viewpoints

d)
Be sensitive to members’ personal concerns

11. Which is not a true statement regarding individual and group decision making

a)
The best decision maker in a group usually cannot make a better decision alone than with the entire group 

b)
Group decisions can be more costly in terms of staff time than individual decisions

c)
When the group solves intellectual tasks, members' rational, information-processing orientation may be impeded by socioemotional concerns

d)
Part of the superiority of group problem solving results from the pooling of individual judgments to converge on a group norm.

12. The risky shift phenomenon is when groups make

a)
Riskier decisions than individuals 

b)
Make less risky decisions than individuals

c)
Make decisions that are either more risky or less risky than individuals

d)
When groups fail to consider the risky shift they may be making

13. Consensus 

a)
Is often considered the ideal way to select among alternatives 

b)
Is often too hard to achieve in groups

c)
Means that everyone is fully in agreement with the decision made by the group

d)
Increases conflict and can makes the group less effective

14. A power-oriented analysis of task groups does not usually include

a)
The physical setting where the group meets 

b)
The membership of the group

c)
The agenda and procedural rules

d)
The indigenous leadership of the group

15. Problem solving in task groups usually does not include 

a)
Identifying the problem 

b)
Developing ideas

c)
Collecting data

d)
Implementing the plan

16. Identifying a problem during problem solving does not include

a)
Not getting too specific 

b)
Defining a solvable problem

c)
Understanding members' perceptions and experiences

d)
Clarifying boundaries

17. Principles for developing goals during problem solving do not include

a)
Goals should be attractive enough to gain the commitment, cooperation and investment of all group members 

b)
Goals should be time-limited

c)
Goals should be directed by the concerns of at least a few members

d)
Goals should be consistent with the group's mandate

18. Principles for sharing information during problem solving do not include

a)
Refrain from evaluation 

b)
Encourage a search for information that is focused on a few key areas

c)
Encourage all members to present their ideas

d)
Demonstrate genuine appreciation for differences

19. To develop new approaches to problems during problem solving the worker should not
a)
Focus on the problem as it is defined and consider each aspect of it 

b)
Use lateral and vertical thinking

c)
Recognize gaps in information

d)
View problems from alternative perspectives

20. When handling information generated by the group during problem solving the worker should generally not
a)
Identify discrepancies 

b)
Combine disparate facts

c)
Look for patterns

d)
Rank facts from most to least important

21. When selecting the best plan during problem solving

a)
Members should consider costs 

b)
Members should consider the overall likelihood that the plan will resolve the problem without regard to individual members’ values

c)
Members should develop specific criteria for decision making

d)
Ensure that each member understands all the alternatives

22. Handling conflicts does not usually include

a)
As a leader taking a stance in the conflict but ask questions and seek clarification of members who are taking a different stance 

b)
Follow orderly preplanned steps for considering alternatives

c)
Help members express facts and preferences underlying their points of views and opinions

d)
Clarify and summarize the discussion frequently so that all members have a similar understanding of what is being discussed

23. To improve the sharing of information a worker should not
a)
Let everyone freely communicate 

b)
Ensure that all members have a clear understanding of the topic

c)
Promote task relevant discussions

d)
Summarize and focus after the discussion is over

24. Which statement is true?

a)
Rarely involve social workers in most agency settings 

b)
In many agencies social workers spend a lot of time in task groups meetings

c)
When they occur social workers are often involved in task groups but don't spend much time in them compared to their other roles

d)
Task groups are mainly the purview of supervisors and administrators

25. Between task group meetings it is generally not recommended that leaders generally

a)
Wait until the group has made a decision to be in close contact with administrative staff or governing bodies that gave the group its mandate 

b)
Monitor and ensure that tasks and assignments are being completed for the next meeting 

c)
Read the minutes and any notes they have taken about actions taken and tasks assigned

d)
Send a memo to members about any items they may have for the next meeting agenda

Essay Questions
1. You have been asked to chair a committee charged with the task of making recommendations about whether it would be feasible for the large social service agency in which you work to provide child care for employees. Describe how you would prepare for the first meeting of the committee. Prepare a written agenda.

2. Observe a task group meeting. After the meeting, evaluate the effectiveness of the leader. What are the strengths and weaknesses of this individual’s leadership style? Did the leader appear to be well-prepared for the meeting? What changes would have helped make the meeting more productive?

3. You are leading an organizational decision making group charged with deciding how to expand its services to an underserved minority community. As the deliberations of the group proceed, there appear to be wide differences of opinion and conflict among the members. As the group’s leader, what strategies could you employ to help the members of the group resolve their conflicts and decide on a plan?

4. Conduct separate interviews with the leader and a member of an interdisciplinary team. Ask them to describe how well members of the team get along with each other. Ask specifically about role boundaries and role ambiguity among the members of the team. Also, ask about how conflicts and professional rivalries are handled. Compare and contrast the responses of the two individuals you interviewed.

5. Observe a meeting of a social action group. How did the group leader(s) involve the members in the work of the group? What methods did the group use to solve problems and make decisions? What did the group leader(s) do well, and what could be improved? What steps could the group take to improve its image in community organization or the community as a whole? 
CHAPTER 12

Task Groups: Specialized Methods

CHAPTER SUMMARY
<para>A variety of methods have been developed in industry, business administration, and human service organizations to help task groups accomplish their goals during the middle stage. This chapter examines some of the most widely used methods: (1) brainstorming, (2) reverse brainstorming, (3) trigger groups, (4) focus groups, (5) the nominal group technique, (6) social judgment analysis, (7) quality circles, and (8) quality improvement teams. The chapter also includes descriptions of methods, such as parliamentary procedure and Phillips’ 66, that can be used to lead large task groups.</para>
<para>The second section of the chapter describes specialized methods for helping community groups accomplish their objectives during the middle stage. This section focuses on three methods for helping community groups achieve their objectives: (1) mobilizing individuals to engage in collective action, (2) building the capacity of the group and its members to effect community change, and (3) social action strategies.

</para></summary>
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Engage Diversity and Difference in Practice 

Engage in Practice-Informed Research and Research-Informed Practice 

Engage in Policy Practice 

Engage with Individuals, Families, Groups, Organizations, and Communities 

Assess Individuals, Families, Groups, Organizations, and Communities 

Intervene with Individuals, Families, Groups, Organizations, and Communities

LEARNING OBJECTIVES
· Explore specialized methods for generating ideas and information in task groups.

· Discuss specialized methods that promote rational decision making in task groups.

· Identify specialized methods for working with large organizational groups.

· Describe specialized methods for working with community groups.
CHAPTER OUTLINE 
Small Organizational Groups


Brainstorming

Variations on Brainstorming


Focus Groups


Nominal Group Technique


Multi-attribute Utility Analysis


Quality Improvement Groups


Large Organizational Groups


Parliamentary Procedure


Phillips’ 66

Methods for Working with Community Groups


Mobilization Strategies


Capacity-Building Strategies


Social Action Strategies
Summary
TEACHING TIPS
This class meeting presents an opportunity for instructors to demonstrate rather than to lecture about the specialized task group methods described in this chapter. Instructors can, for example, lead a group using brainstorming, nominal group, or multi-attribute utility analysis techniques. Another possibility is for the instructor to explain the different specialized methods and have students practice using them in class while the instructor is a member of the groups that are formed. Although I briefly review all of the techniques described for leading small and large task groups in class, generally I focus on brainstorming, the nominal group technique, and multi-attribute utility analysis. Because the latter procedure is sometimes difficult for students to grasp, I often use an example such as how it can be used to hire a worker (as per the example in the textbook), or how it can be used by a state level group to decide on the criteria that will be used for responding to allegations of child abuse or neglect. I find that students often skim over the section on parliamentary procedure, or do not clearly understand the logic of the priority of motions described in Table 12.1. Because I think it is important for students to be familiar with parliamentary procedure even if they do not remember the details, I review Table 12.1 with them. My coverage of methods for working with community groups depends, to an extent on whether they are undergraduate or graduate students, and the extent to which this material is covered in required practice classes.

SUGGESTED IN CLASS DISCUSSION QUESTIONS 
1.    Have students discuss their experiences in brainstorming groups or their reactions after

       they have used the nominal group technique or multi-attribute utility analysis

2.    Have students discuss their experiences in participating or organizing social action

       groups or community coalitions.

3.    Have students discuss how they might mobilize participants and organize a group to

       tackle a problem such as developing more affordable day care, dealing with the lack of

      after school programming for youth, or the problem of an increasing number of homeless

      individuals in the area. Pick a problem that has recently been in the news, or is clearly a

       problem on the rise in the community where the department or school of social work is

       located.

4.    Ask students how they might use focus groups to address a community problem. Ask

       who they might involve in the groups and what questions and probes they might use in a

       focus group interview guide. It is possible to use brainstorming or nominal group

       techniques to develop and decide on the questions that comprise the focus group

       interview guide.

5.    Ask students to describe whether they have been involved in any quality improvement

       efforts within the organizations where they work or are placed, and to describe and

       discuss the effectiveness of these activities.

Class Assignments

Class 12 Exercise: Careers in Social Work

Form a classroom learning group of 6 to 8 members. Choose a leader and a process recorder. The leader should lead a task focused group using brainstorming or the nominal group technique focused on job hunting skills. Review brainstorming (nominal group procedures). When using the brain storming approach, one person should be the target – that is the person who will use the ideas. Two classroom learning groups can use different parts of the blackboard, but others may have to appoint an idea recorder, or use an easel with a flipchart. After the groups have finished brainstorming or using the nominal group technique, discuss the following questions:

· What did you like most about the brainstorming (nominal group) technique?

· What did you like least?

· Did you think that the ideas generated were more than you could generate on your own?
· Did you get any new ideas from the group about your own job hunt?

· Would you use the procedure yourself as you lead task groups in the future? State your reasons and how you might modify the procedure.

Note: The class instructor may want to assign some groups to use the nominal group technique (NGT) and others to use brainstorming so that reactions to the two approaches can be compared, but note that NGT takes longer so that the members using brainstorming may have to be instructed to do something else such as reverse brainstorming. For the same reason, you may want to give the groups specific instructions about moving through the NGT process quickly by having fewer go-rounds and avoiding a consolidation of ideas and a second voting round.

Another alternative is to pick a problem with a clear decision such as hiring a worker or whether or not to open a new group service. Then, the students can practice NGT or Social Judgment Analysis in two or more different classroom learning groups and compare these methods:

A family shelter for victims of domestic violence has recently received a large grant to be used 
    
to expand its services. The board of directors has suggested three discrete ways that the money  
    
could be used: (a) initiate a group services program for men who abuse their wives, (b) expand 
 
the shelter’s services, or (c) begin a new program to provide treatment to children who live in 
         
abusive homes. Form a small group. Use the nominal group technique or the social judgment 
   
analysis procedure described in this chapter to decide on one alternative for how the money  
  
should be spent.
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ASSESSMENT ITEMS
eText Assessments

In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. The specialized task-group method that uses suspending judgment of ideas and reducing analytical and evaluative thinking as rules for generating creative thinking is known as:

a) 
Synectics

b) 
Brainstorming

c) 
Triggering

d) 
Nominal Group Technique

2. First proposed by Richards in 1974, this procedure can be used to list the negative consequences of actions quickly and thoroughly. It is most useful after a variety of ideas have been proposed.

a) 
Synectics

b) 
Multi-attribute utility analysis

c) 
Reverse brainstorming

d) 
Hitchhiking

3. In parliamentary meetings, the motions that deal with the agenda of the group meeting as a whole, including adjournment and recess motions, are called

a) 
Incidental motions

b) 
Privileged motions

c) 
Main motions

d) 
Subsidiary motions

4. In parliamentary meetings, the motions that are concerned with procedural questions relating to issues on the floor are called

a) 
Incidental motions

b) 
Privileged motions

c) 
Main motions

d) 
Subsidiary motions

5. In parliamentary meetings, the motions that assist in the handling and disposal, postponement, or amendment of motions on the floor are called

a) 
Main motions

b) 
Subsidiary motions

c) 
Incidental motions

d) 
Privileged motions

6. In parliamentary meetings, the motions that introduce the central, substantive issues for group consideration are called

a) 
Incidental motions

b) 
Privileged motions

c) 
Main motions

d) 
Subsidiary motions

7. In brainstorming,

a)
Freewheeling is welcome, i.e., all ideas are welcome no matter how wild, repetitious or obvious 

b)
Criticism is allowed 

c)
Quality of ideas is valued over quantity of ideas

d)
Combining, rearranging and improving ideas should be done only after all ideas have been presented

8. Findings from the brainstorming literature suggest that

a)
Nominal brainstorming is better than regular brainstorming 

b)
Brainstorming has few if any drawbacks

c)
Brainstorming has been extensively studied in the social services

d)
Members of brainstorming groups say that communication can be confusing because so many ideas are generated

9. Focus group leaders should not
a)
Listen carefully to each member's opinion 

b)
Demonstrate a genuine interest in each member’s views

c)
Use sophisticated terminology to explain the exact nature of complicated points

d)
Know what topic to introduce to maintain a smooth flow of discussion

10. Uses of focus groups do not include

a)
Obtaining in-depth information about a topic 

b)
Generalizing to a population

c)
Generating or evaluating impressions and opinions about the services an organization plans to offer

d)
Generating information to help develop client-satisfaction questionnaires, needs assessments or other types of questionnaires

11. Elements of focus groups do not include

a)
A detailed analysis and interpretation of the results 

b)
The development of a discussion guide that should be strictly followed

c)
The careful recruiting and screening of a selected group of participants

d)
The planning of a specific agenda for the focus group

12. Procedures for using the Nominal Group Technique (NGT) do not include

a)
Develop a clear statement of the problem 

b)
Round robin recording of ideas generated by group members

c)
Choosing highest priority items by ranking them

d)
Voting 

13. Factors inhibiting group interaction that NGT tries to prevent do not include

a)
The pursuit of a single thought pattern for a long period of time 

b)
Social loafing

c)
Overt judgments

d)
Dominant and talkative group members

14. Benefits of NGT include

a)
Stimulates activity by everyone working in silence 

b)
Prevents premature decision making

c)
Encourages the expression of majority opinions

d)
Tolerates conflicts and incompatible ideas

15. Multi-attribute Utility Analysis (MAU) does not include

a)
Weights 

b)
Voting

c)
Functional Forms

d)
Attributes

16. MAU includes

a)
Constraints 

b)
The round robin

c)
Generating ideas

d)
Decision points

17. MAU is best for

a)
Generating good ideas 

b)
Reaching high quality decisions

c)
Encouraging minority opinions

d)
Using a simple method for making decisions

18. Quality circle core principles include

a)
Everyone on the team must participate to ensure that it works 

b)
A commitment from top level management

c)
A focus on problems identified by workers

d)
A focus on data-based problem solving

19. Philip's 66 is useful in

a)
Small groups 

b)
Large groups

c)
The size of the group does not matter

d)
Medium size groups

20. Preferred methods for working with community groups do not include

a)
Mobilization strategies 

b)
Capacity-building strategies

c)
Social action strategies

d)
Conflict strategies

21. Bootstrapping is

a)
Engaging in actions that slowly build interest and commitment 

b)
Mobilizing people to action

c)
Highlighting incentives for collective action

d)
Engaging in person-to-person contact where community members feel valued

22. Strategies in capacity-building for community organizations do not include

a)
Helping the group become familiar with structures in the community that can aid change efforts 

b)
Helping the group learn how to influence local government

c)
Helping the group make an inventory of its existing resources

d)
Helping the group to include members with opposing views who can challenge the group's premises

23. Trigger groups do not include

a)
Members working alone for 5 or 10 minutes 

b)
Each member presenting their lists of ideas to the group

c)
Voting to arrive at a single solution

d)
Clarification and combining of ideas

24. MAU is a procedure for

a)
Decision making 

b)
Idea generation

c)
Idea generation and decision making

d)
Coming up with choices

25. Limitations of parliamentary procedure do not include 

a)
Private deals can be made outside of meetings 

b)
The rights of the minority are protected

c)
It is not well-suited for complicated problem solving

d)
Members who are not familiar with all the nuances of parliamentary procedure

Essay Questions
1. Form a small group. Using the brainstorming procedures described in this chapter, come up with as many creative ways as possible to learn group leadership skills. Write down the different ideas the group came up with, or turn in the newsprint you used to gather ideas and rate them.

2. You have been asked by the Director of Catholic Charities in your area to help the Committee on Children and Youth plan a series of focus groups in several parishes in the Diocese. The focus groups are designed to gain a better understanding of parishioners’ views of the most pressing problems and needs of teenagers in the Diocese. Develop an agenda and a specific series of questions that might be used during focus group meetings. What suggestions would you make to the committee to help ensure that appropriate participants are recruited? How would you help the committee ensure that there was effective moderation during meetings?

3. Interview a supervisor or a manager of a large non-profit organization. How does the organization involve its employees in organizational decision making? Are there group formats for employees to contribute to the management of the organization? What types of standing and ad hoc committees are used in the organization? To what extent are managers, supervisors, and clinical staff expected to be leaders of these groups?

4. Seek permission to attend a board meeting or the meeting of some other group that uses parliamentary procedure. How knowledgeable did the chairperson appear to be about the rules of parliamentary procedure? To what extent were parliamentary procedures used? Do you think that a different level of adherence to the rules of parliamentary procedure would have affected the meeting?

5. Identify a social action group or organization in your community. Interview a leader of the group. Ask the leader to describe how the group originally formed. How were individuals mobilized to engage in collective action? What obstacles had to be overcome? What strategies were used to build the capacity of the group and its members to effect community change? What types of social action strategies have been used by the group? What types of strategies would not be used by the group? Why? 
CHAPTER 13

Ending the Group’s Work

CHAPTER SUMMARY
<para>The ending stage is a critical time in the life of a group. During the ending stage, the work of the group is consolidated and lasting impressions are made about the efficacy of the entire group experience. Endings can either be planned or unplanned. Unfortunately, in many voluntary groups, unplanned terminations are fairly common. This chapter makes suggestions about how to facilitate planned endings and what to do when members terminate before the planned ending of a group.</para>
<para>Procedures for facilitating endings vary, depending on the type of group being led. In task groups and treatment groups in which members have not been encouraged to self-disclose or form supportive relationships, endings are less emotionally charged than are endings in groups in which considerable self-disclosure has taken place and in which members depend on one another for help with their personal concerns and problems. Other variations in group endings depend on whether the group has an open or closed membership policy, is short-term or long-term, and is attractive or unattractive to its members.</para>
<para>Major tasks in ending a meeting of a group include (1) closing the work, (2) arranging another meeting, (3) preparing a summary or a report of the group’s work, and (4) planning for future group actions. Major tasks in ending the group as a whole include (1) maintaining and generalizing change efforts, (2) evaluating the work of the group, (3) reducing group attraction and promoting independent member functioning, (4) helping members with their feelings about the ending, (5) planning for the future, and (6) making effective referrals. This chapter examines the skills and strategies needed to carry out each of these tasks.

<link preference="1" linkend="ch13sb006"/></para></summary>
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Demonstrate Ethical and Professional Behavior
Engage in Practice-Informed Research and Research-Informed Practice 

Intervene with Individuals, Families, Groups, Organizations, and Communities

LEARNING OBJECTIVES
· Understand the factors that influence group endings.
· Compare the variables that affect planned and unplanned terminations.
· Discuss the techniques for ending group meetings.
· Describe the steps involved in ending the group as a whole.

CHAPTER OUTLINE
Factors that Influence Group Endings


The Process of Ending

Planned and Unplanned Termination


Member Termination


Worker Termination

Ending Group Meetings

Ending the Group as a Whole


Learning from Members


Maintaining and Generalizing Change Efforts


Reducing Group Attraction


Feelings About Ending


Planning for the Future


Making Referrals

Summary
TEACHING TIPS
Poorly led task group meetings are often those where too much time is spent on agenda items early and not enough time is left for important items that come later in the agenda. Therefore, when discussing the ending of task group meetings, I talk with students about the importance of setting an agenda, but also being realistic about what can be accomplished, and sticking to a time line. We discuss strategies about how to move a group through an agenda, and what to do if an item takes longer than expected. Similarly, I discuss how to stay focused on what is to be covered in a treatment group meeting, referring back to the exercise on focusing presented earlier in this manual (see Chapter 4). At the same time I caution students about the polar opposites of being overly rigid in sticking to a treatment agenda or being too easy going and not refocusing off topic monologues and discussions. Before moving on to ending groups as a whole, I focus on unplanned and premature termination of members from task groups, and how to handle this with the members who leave early and the remaining members of the group. I focus primarily on the difference between early terminators, who often find the group is not for them, and terminations later in the group that may signal problems in group dynamics. When I cover the tasks in ending groups as a whole I focus primarily on two topics, how to summarize and consolidate the work of a group, and how to sustain and enhance the accomplishments of the group and its members. Instead of lecturing about maintenance and generalization strategies, I ask students to think about their own work with groups and what they could do to sustain and enhance gains made by members. I also return to earlier discussions of the functional analyses of the skills needed by members focusing on what can be done in last meetings of treatment groups to continue to expand the functional gains members have made. Although the primary focus is on building support systems and referring members to community services, during the discussion I point out possible innovative strategies such as having members write letters to themselves that can be mailed by the leader after the group ends. I also talk about the ending of task groups, and what can be done to help ensure that decisions, recommendations and structural changes resulting from task groups’ work continue after the group ends.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 

1. Ask students to discuss their experiences in ending their own participation in a group as a member or leader.
2. Ask students to discuss their preferred way of ending, and what should be covered during the ending of group meetings and the whole group.
3. Ask students to discuss what should be said by the leader about gains, and unfinished business during the last meeting of a group.

Class Assignments

Class 13 Exercise: Ending group meetings case example
Ben is a social worker in a Veterans Administration Community-based Outpatient Clinic (CBOC) where he is in an alcohol/drug treatment program. For the past 13 weeks, he has conducted a group with nine veterans focused on helping them to remain sober after attendance at an inpatient or outpatient patient rehabilitation program. In an effort to promote group cohesion, the membership of the group is closed for a four month cycle so that no new members are added during this period. The focus of the program is to identify triggers to substance abuse, explore and deal with the issues that lead to substance abuse, and to develop the social supports needed to help them sustain abstinence. The group is very mixed in terms of ages and ethnicity. Two of the men are African American, one is Asian, and three are Latino. Three of the men are gulf war veterans and one is a veteran who was deployed in Afghanistan. The others are Vietnam veterans except for one who had not been deployed overseas. Despite their common veteran status the start of the group was difficult because most were resistant or reluctant to discuss their feelings. Many of the men had learned in their lives, and in the service, that “real men” did not discuss their feelings in front of others, and that to do so was a sign of weakness. In addition, ethnicity played a part. The Asian American, for example, learned from his family of origin and culture that to discuss one’s problems was to bring shame onto the family. Similarly, “machismo” affected the Latino members’ willingness to disclose. During the early sessions of the group, Ben did a good job of addressing these issues. He acknowledged members’ reluctance to share because of family of origin issues and the “manlymen” culture of military service. He recognized that some of the men would prefer to be action oriented. He focused on behavioral change, and validated discussion of affect when members of the group brought them up. Over time, the men became comfortable with each other and began to discuss their feelings as well as their thoughts and behaviors in more intimate detail. During week 13, three weeks before the group was to end, Ben brought up the topic of termination. He mentioned that veterans often experience abrupt terminations, such as leaving a combat unit abruptly after months of working closely together. Realizing that the men may be reluctant to explore these feelings about ending the group as it was currently constituted, he asked them to spend a few minutes writing about how they typically leave situations. He told the group that it was his pattern to minimize endings, stating that he would casually tell others that he would “see them later.” He let them know that he had to work hard to not minimize endings, because this was his natural pattern. After the group members wrote for about ten minutes, he asked them to share what they wrote in dyads. After the men talked in dyads, he asked them to share with the group as a whole what they discussed, if they were comfortable doing so. During this discussion he helped the men to identify ways that they could continue to support each other and get support for themselves from resources in the community. Form a classroom learning group of 4 or 5 members. Appoint a leader and a recorder of group process. The leader should then facilitate a discussion of the following questions.
· What skills did the group leader exhibit?

· Do you agree with the timing of the leaders’ discussion of endings?

· What was the most effective intervention?

· What would you have done differently?

· What would be some intervention options during the remaining two meetings?

· What special considerations are there for veterans?

· What special considerations are there for members who have a history of alcohol and substance abuse and how would you address these issues during the ending stage of the group?
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ASSESSMENT ITEMS

eText Assessments
In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 

Multiple Choice Questions 

1. Factors that influence group endings do not include

a)
Open and closed group membership 

b)
Attraction of the group to its members

c)
Whether the group is a treatment or task group

d)
Whether the group meets weekly

2. Unplanned termination of members from a group

a)
Is not very common 

b)
Is common

c)
Is usually caused by the worker

d)
Is affected by the length of the group

3. Factors leading to termination of group members do not usually include

a)
Problems in developing intimate relationships 

b)
External factors such as scheduling

c)
A cohesive group that may lead to conformity

d)
Group deviancy

4. Factors that can prevent premature termination do not usually include

a)
Pregroup training 

b)
Pregroup screening

c)
Finding out why previous group members left in a premature fashion 

d)
Scheduling of the group

5. Steps to reduce disruption when a worker has to terminate from a group do not include

a)
Group members should be told only a couple of meetings ahead of time to avoid disruption 

b)
The reasons for termination should be shared with the group and members should be encouraged to discuss their feelings frankly

c)
Unfinished business should be completed

d)
The new worker should be introduced and if possible co-lead the group before the old worker terminates

6. Four generic worker tasks in ending a group meeting include 

a)
Arranging another meeting  

b)
Preparing a summary report of the group's work

c)
Making sure all business is finished

d)
Planning future group actions

7. Tasks associated with ending the group as a whole do not include

a)
Learning from members 

b)
Maintaining and generalizing change efforts

c)
Increasing group attraction and cohesion

d)
Helping members deal with their feelings about ending

8. During the last session of a treatment group the worker should not
a)
Give positive feedback 

b)
Give feedback that is critical 

c)
Encourage members to do a go round discussing their experiences in the group

d)
Encourage members to discuss what they learned from each other

9. Maintaining and generalizing change efforts do not include

a)
Working on relevant situations 

b)
Helping members understand the limits of their abilities

c)
Extending treatment through follow-up situations

d)
Use a variety of naturally occurring consequences

10. Follow-up sessions are not usually used to 

a)
Introduce new material that is relevant to maintenance and change efforts 

b)
Reinforce members' commitment to maintaining changes

c)
Help maintain the gains members have already made

d)
Identify the coping skills they have already learned to maintain changes made during treatment

11. Principles for selecting program activities in the ending stage of group work do not include

a)
Demonstrate or encourage reflection about the skills members have learned in the group 

b)
Encourage members to express their feelings about the group and each other

c)
Focus on activities previously done in the group

d)
Encourage participation in activities outside the group

12. The strongest reactions to ending treatment groups have not been found to be

a)
Positive affect 

b)
Sadness

c)
Positive flight to outside activities

d)
Objective evaluations of treatment goals and processes

13. Group workers who lead treatment groups

a)
Rarely have strong reactions to termination 

b)
Often have strong reactions to termination

c)
Have mild reactions to termination

d)
Usually only have reactions to termination if the group did not go well

14. In time-limited groups, when members ask to contract for additional services the group worker is least likely to consider

a)
The goals they have achieved 

b)
Their continued needs

c)
The duration of the new service period

d)
Appropriate modifications to the original contract

15. When members decide to form a self-help group and meet after the group ends the worker usually does not
a)
Act as a consultant to the group 

b)
Continue to act as leader until indigenous leadership can be established

c)
Provide material support to the group

d)
Refer clients to the group

16. One of the primary reasons for contacting members who drop out prematurely is

a)
To find out why they dropped out 

b)
To motivate them to seek further treatment

c)
To make sure they don't feel abandoned

d)
To ask them to fill out an evaluation form

17. If, at termination, the group worker thinks that a group member needs additional services but the member is not motivated the worker should

a)
Leave it up to the member 

b)
Refer the member to the appropriate service anyway

c)
Explore the reasons for the resistance

d)
Explain to the member why they need the service

18. Referrals do not usually fail because

a)
The member lacks motivation 

b)
The referral source has a change in policy

c)
Family members or friends discourage the member from seeking the referral

d)
The member lacks the necessary skills to obtain the needed resource

19. To prevent setbacks it is least important to

a)
Inform members how to contact on-call workers 

b)
Tell members to avoid stressful situations

c)
Describe and talk about situations that may threaten treatment gains during group sessions

d)
Link members to self-help groups

20. Using naturally occurring consequences does not usually include

a)
Modifying environmental consequences 

b)
Help members experience the positive consequences of change

c)
Let members know that any negative consequences of change will not last long

d)
Modifying friendship patterns, social activities, or members' home environments 

21. Research does not show that 

a)
Positive changes in behavior can be difficult to maintain over time 

b)
Changes in specific behaviors will often generalize to other situations

c)
Little has been written about maintaining and generalizing changes in group work

d)
Helping members develop confidence in their abilities has little to do with maintaining and generalizing changes

22. The most important criteria for termination do not include

a)
Improvement in coping  

b)
The client's wish to terminate

c)
Improved intrapsychic functioning

d)
Meeting long-term goals

23. Terminating membership in task groups is

a)
Quite different than terminating membership in treatment groups 

b)
Similar to terminating membership in treatment groups

c)
Can be similar or different

d)
Not as easy as one might think

24. To move the group along so that it can end on time, it is least desirable for the worker to

a)
Obtain closure on each issue as it is discussed 

b)
Limit the time each member has to discuss an issue

c)
Summarize what has been said

d)
Skip items

25. It is best to plan future activities for the group

a)
At the beginning of the group 

b)
During the middle of the group

c)
At the end of the group

d)
Between group meetings

Essay Questions 

1. Interview an experienced group worker. Ask the respondent to discuss personal experiences with members who drop out of treatment groups. Make a list and rank-order the reasons for unplanned termination of members. What might the group worker have done to reduce the number of unplanned terminations?

2. You have been leading a short-term social skills group designed to help psychiatric inpatients live independently in the community. In preparing for ending the group, describe four strategies that you could use to help members maintain their newly acquired skills.

3. How would you assist a member of a residential group who started acting out when she learned that she will be leaving the facility after a one-and-a-half year stay for foster placement? What effects might her acting out behavior have on other members of the residence? How would you help the residents deal with these effects?

4. Imagine that you work in an intensive outpatient alcoholism rehabilitation program that relies on group treatment as the primary therapeutic modality. How would you help prepare the members of your group to maintain sobriety after they leave the program?

5. Design three program activities that would be useful for the ending stage of a treatment group. Describe the purpose of each activity. How would each activity help members end their group experience on a positive note? How would each activity help group members resolve their feelings about ending?
CHAPTER 14

Evaluation

CHAPTER SUMMARY
<para>Evaluation is the method by which practitioners obtain information and feedback about their work with a group. In the current age of accountability and fiscal constraints by which difficult program choices are made, evaluation methodologies are useful tools for practitioners. This chapter describes some reasons that group workers may choose to use evaluation methods in their practice.</para> <para>Practitioners are often faced with a dilemma when considering whether to evaluate their practice. They must decide whether the demands of serving clients are compatible with developing and conducting evaluations. This chapter reviews the strengths and weaknesses of four types of evaluation methods that may be used in differing practice situations and settings including:</para> <para>(1) planning a group, (2) monitoring a group, (3) developing a group, and (4) testing the effectiveness and efficiency of a group. These methods are used with a variety of evaluation measures to help practitioners develop, test, and implement more effective group work methods. Evaluation methods can also be combined with knowledge accumulated from practice experiences (sometimes referred to as <emphasis>practice wisdom</emphasis>) to improve the methods used by group workers to meet a variety of needs in diverse practice settings.<link preference="1" linkend="ch14sb006"/></para></summary>
CSWE COMPETENCIES FOUND IN THIS CHAPTER

Demonstrate Ethical and Professional Behavior 

Engage Diversity and Difference in Practice 

Engage in Practice-Informed Research and Research-Informed Practice 

Assess Individuals, Families, Groups, Organizations, and Communities 

Evaluate Practice with Individuals, Families, Groups, Organizations, and Communities
LEARNING OBJECTIVES
· Understand why evaluation is important in group work.

· Acquire skills in designing evaluations for planning, developing, and monitoring a group.

· Demonstrate skills in designing evaluations for measuring effectiveness and efficiency in group practice.

· Learn about evaluation measures that are particularly appropriate to group work practice.
CHAPTER OUTLINE 
Why Evaluate? The Group Worker’s View


Reasons for Conducting Evaluations


Organizational Encouragement and Support


Time Considerations


Selecting a Data Collection Method

Evaluation Methods

Evaluations for Planning a Group


Obtaining Program Information


Needs Assessment

Evaluations for Monitoring a Group


Monitoring Methods

Evaluations for Developing a Group


Single-System Methods


Case Study Methods


Participatory Action Research Methods (PARS)

Evaluations for Determining Effectiveness and Efficiency

Evaluation Measures


Choosing Measures


Types of Measures

Summary
TEACHING TIPS
Students will have an opportunity to learn about evaluation methods in research courses. Therefore, the focus of the instructor should be on what is unique about evaluating social group work practice. Because many social work research courses do not focus on evaluation, and do not divide evaluation into those for planning, monitoring, developing, and testing, the instructor may also want to emphasize this perspective. Research can become more “real” when students can see how it can be applied to planning and monitoring social group work practice and developing new group work programs, rather than simply evaluating outcomes. The social group work instructor has a unique opportunity to make research come alive for students by helping them see how they can use evaluation methods to monitor and improve their work with groups in field and work settings. To this end, it is helpful for instructors to discuss with students what they would like to learn about their own practice with groups. It is also helpful to bring in examples of evaluations of group work from instructor’s own research, and to supplement these research experiences and the text with articles that focus on exemplary evaluations of group work practice with different populations (ex. children, adolescents, adults, or elders). This latter suggestion spurs interest in students whose practice focuses on a particular population group such as children or adolescents. It can also give the instructor an opportunity to discuss different data collection options and evaluation methods for different populations.
SUGGESTED IN CLASS DISCUSSION QUESTIONS 
1. Ask students to describe what they would like to learn about their own practice with

    groups. Then, lead a discussion of practical evaluation methods that could be used within

    their work settings to obtain the needed data.

2. Ask students to discuss an evaluation method for a scenario you give them such as how

    they would develop a social skills group in an elementary school, or how they would

    evaluate their practice with a group of severely and persistently mentally ill adults.

3. Ask students to review the treatment group case example in My Helping Lab and to write      

    down questions that they would use to evaluate members’ satisfaction with the group on a

    periodic basis. Discuss the questions and other options for collecting information about

    the members’ satisfaction. A variation on this is to have students discuss an evaluation

    plan for the group, including what measures they might use to assess the group’s effectiveness, and    

    when and how they would collect the data for the evaluation.

Class Assignments

Class 14 Exercise 1– Class Evaluation
Generally, in this class meeting we do not have much time to do an exercise on evaluating groups. Instead, I use the class evaluation form provided by the university. Then, I ask students for their feedback about the class. I ask students to discuss their reactions to the 4 components of the class (1) lecture, (2) exercises, (3) films, and (4) case examples and practice of skills. Although I have asked students in the past to rate each of these 4 components from 1 = not useful to 10 = very useful, generally I just lead the class in a discussion of each component. I also ask students to write down at least one thing they liked most and least about the content of the class, and one thing they liked most and least about the way instruction was done. I also ask them to write down any suggestions they might have to change the content, or the instruction. To make sure that students feel free to give this written feedback without fear that it will affect their final grade, I give out standard size paper, and tell students I will leave the room while they are writing their responses. I appoint a student to collect these comments and to get me when everyone has completed writing their comments.
Class 14 Exercise 2– Evaluating One’s Own Practice

If there is time to do an exercise on evaluating groups, I ask for a volunteer to talk about their work with a group, and to discuss the current evaluation methods being used in their work with the group. Sometimes, despite reading the chapter and listening to the lecture, students do not think they are doing any “evaluating” of their practice. I talk with them about their monitoring of the group’s progress in progress notes as one form of evaluation. Then I help them to think about how they could expand their evaluation, and what useful information an expanded evaluation might yield. I also lead them in a discussion of how they might conduct a more formal evaluation.
Class 14 Exercise 3– Evaluations for Developing a New Group Service

Another exercise I have used is to have students think about their field agency or work setting and come up with an idea for a new group service. I have placed students in small work groups by field of practice, and have them decide on a needed group service for that field of practice. The group then reports on what kinds of “evaluation” methods they use for developing the new group service. This can include searching data bases, contacting practitioners and researchers who have done work in a particular area, “deconstructing” or doing a “functional analysis” of the components of a new group service, considering different measures they might use to measure outcomes, and so forth. For example, for the functional analysis I ask them to think about the problem or issue being addressed by the group, and what educational components, skill components, and problem solving components they might want to use in the group. If this overlaps too much with previous exercises where students have been asked to develop a group, this exercise can focus on how they would go about evaluating the success of a new group they have already developed.
· Locate a published assessment instrument that could be used to evaluate the effectiveness of a treatment group. Review the items in the assessment instrument and comment on the extent to which you think they would help you assess the effectiveness of your work. Prepare six additional items that might be particularly pertinent when assessing the effectiveness of a group work service for this population.
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ASSESSMENT ITEMS

eText Assessments
In the new Pearson Enhanced eText for this edition, you will find embedded digital self-check quizzes, for students to assess their understanding as they read, at the end of major sections in the chapters. These align with the Learning Outcomes presented at the beginning of each chapter. 

These quizzes, called "Assess Your Knowledge," are multiple-choice, and contain between 1-5 items. Students click on the question mark icon in the Assess Your Knowledge box and the items "pop up" from the eText. After students select the best answer to the prompt, feedback is provided for the correct response to help scaffold learning and deepen their understanding of chapter concepts. 

The following questions are not the same as the assessment items found in the Pearson Enhanced eText (digital version of this book). Pick the best possible answer from each of the four options provided with each question. 
Multiple Choice Questions 

1. A data collection method that is not usually used when evaluating a group

a)
Reliable and valid scales 

b)
Progress notes

c)
Focus groups

d)
Self-reports from members

2. Benefits of evaluations of specific groups do not usually include

a)
Improving leaders' skills 

b)
Demonstrate the usefulness of a group

c)
Encourage members to share their satisfactions and dissatisfactions with the group

d)
Enables administrators to fire or sanction a group leader 

3. When workers do not evaluate their work with a group it is most often because

a)
There is no agency support for evaluation 

b)
There is no accountability required

c)
There is no time

d)
Social workers do not know how to evaluate their work

4. Broad types of evaluation methods do not include

a)
Developing a group 

b)
Monitoring a group

c)
Testing the effectiveness of a group

d)
Deciding between casework and group work

5. Ways to obtain program information for planning a group do not usually include

a)
Talking to administrators 

b)
Reviewing relevant journals

c)
Reading the bylaws of the sponsoring organization

d)
Examine records from previous groups

6. Monitoring by the group worker does not usually include

a)
Group recording form 

b)
Summary recordings 

c)
Process recordings

d)
Keeping the minutes of a meeting

7. When monitoring a group it is important to record information

a)
As soon as possible after the group meeting 

b)
During the meeting

c)
Before the next meeting

d)
Before the group ends

8. Disadvantages to making a CD recording of a group do not include

a)
Trust may be inhibited 

b)
It may provide more information than is needed

c)
It can make it easy to use coding systems

d)
The worker or a supervisor might have to spend too much time to find relevant information

9. Monitoring by group members does not usually include

a)
Session evaluation forms 

b)
Single system designs

c)
Self-monitoring of progress on goals

d)
Verbal evaluations

10. Steps in the developmental evaluation process do not include

a)
Gathering and analyzing relevant data 

b)
Modifying an existing group program

c)
Evaluating the group program

d)
Modifying the program based on the data obtained

11. Case study methods do not include

a)
Case comparison methods 

b)
Ethnographic studies

c)
Focus group interviews

d)
Quasi-experimental designs

12. Single system designs include

a)
AB designs 

b)
Multiple baseline designs

c)
Withdrawal designs

d)
Changing category designs

13. Goal attainment scaling enables the worker to

a)
Obtain information for planning a group 

b)
Obtain information about the efficiency of the group

c)
Obtain information about whether the group as a whole obtains its goals

d)
Obtains information for developing a group

14. Efficiency evaluations

a)
Are more important than effectiveness evaluations 

b)
Can be complex and time consuming 

c)
Are similar to single system evaluations

d)
Are usually done before effectiveness evaluations

15. Decisions about what measures to use do not include 

a)
The objective of the evaluation 

b)
Properties of the measure

c)
Constructs that will be measured

d)
How often the measure will be used

16. Types of measures do not include

a)
Self-reports 

b)
Observational measures

c)
Products of group interaction

d)
Focus groups

17. To improve practice, practice wisdom

a)
Should not be combined with evaluation methods 

b)
Can be combined with evaluation methods

c)
Has no place in improving practice methods

d)
Should be given priority over evaluation methods

18. Single-system methods 

a)
Evaluate data collected at one point in time 

b)
Evaluate data collected over time

c)
Can't be used to collect data about the entire group

d)
Can't be used for developing a group

19. When using monitoring by group members

a)
The worker should decide what data to collect 

b)
The worker and the member should decide when to collect the data

c)
The member decides how much data to collect

d)
The member decides how to collect the data

20. Needs assessments are used to

a)
Monitor the group 

b)
Plan the group

c)
Evaluate the group

d)
Develop the group

21. Session evaluation forms do not usually include

a)
Members’ satisfaction with the group 

b)
Members’ satisfaction with each other

c)
Members’ satisfaction with the leader

d)
Members’ satisfaction with the content of the session

22. In task groups, members’ oral reports are important ways to

a)
Monitor the progress of the group 

b)
Plan the group

c)
Develop the group

d)
Evaluate the group

23. The requirement of statistical analyses for independent observations

a)
Makes research on casework harder than research on group work 

b)
Makes research on casework easier than research on group work

c)
Does not affect research on group work

d)
Effects group work research more than casework research

24. Effectiveness evaluations do not include

a)
Quasi-experimental designs 

b)
Experimental designs

c)
Statistical methods

d)
Case study methods

25. The official record of the proceedings of task group meetings are 

a)
Minutes 

b)
Written reports

c)
Oral reports

d)
Executive summaries

Essay Questions 

1.Schedule an interview with an administrator in a social service agency and ask the following questions: What requirements do funding agencies have for evaluating the group work services offered by the agency? Have these requirements changed in recent years? What additional efforts, if any, are made to evaluate the quality of the services offered by the agency? What incentives and disincentives do workers have for evaluating their practice?

2.Identify a population that you think may be in need of group work services. Prepare a questionnaire that could be used to assess the needs of this population. Make sure to include items that assess the barriers that may interfere with this particular population’s use of existing group work services.

3. Locate a social service agency offering group work services. How are group work services monitored? Is there a standardized format for recording information on each group session? Is a summary form used periodically or at the end of a group? Are clients asked to provide feedback about their satisfaction with the group work services that are offered? If you were called in as a consultant to this agency, how would you change the way services are monitored?

4. Select a target population or problem for a group work service. Conduct a literature search using a computerized online database such as Social Work Abstracts or Social Services Abstracts. Find the articles that appear to be most relevant. How helpful was the computer search in planning for the group?

5. If you are the leader or a member of a task or treatment group, ask members to fill out the Session Evaluation Form presented in Figure 14.3 at the end of a meeting. Prepare a written analysis of the responses of the group members to each question. What conclusions can you reach about the helpfulness of the meeting, the satisfaction of the members, and the effectiveness of the leader? How could the group be more helpful and satisfying to the members? How helpful was the measure in providing feedback about the effectiveness of the group? 
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